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ABSTRACT
TIBETAN WOMEN AND HIGHER EDUCATIONAL EXPERIENCE: AN
EXPLORATORY STUDY
MAY 2007
YESHI CHODON. B.A., PUNJAB UNIVERSITY, INDIA
B.ED., DEV SAMAJ COLLEGE, PUNJAB UNIVERSITY, INDIA
M.ED., UNIVERSITY OF MASSACHUSETTS AT AMHERST
Ed.D., UNIVERSITY OF MASSACHUSETTS AT AMHERST

Directed by: Professor Linda Griffin

The purpose of this study was to explore the experiences of Tibetan women at
various higher educational institutions in the Western Massachusetts area after the US
Congress passed the 1990 Immigration Act (Comprehensive Immigration Action of 1990,
Sec 134) that granted 1,000 visas to displaced Tibetans from exiled communities in India
and Nepal to the United States. The research study was guided by the following five main
questions:
1. What does it mean for Tibetan women to pursue higher education in the United States?
2. What motivates the Tibetan women to study?
3. What professional careers do these Tibetan women aspire to in the United States?
4. To what extent are these women intending to serve Tibetan communities? If so, how?
If not, why not?
5. How did the concept of a Tibetan egalitarian society help these women to pursue
higher education in the United States?

Vll

Case study was the approach used for the study with a research design focusing
on qualitative rather than quantitative techniques. Due to the paucity of existing literature
and research on the Tibetan population in the United States, this was an exploratory
study. This study does not represent educational experiences of all Tibetan women in
higher education. Twelve Tibetan women participants were interviewed using in-depth
interviews as a data collection method for this study. Five common themes emerged out
of this study; the meaning of higher education, educational motivation, communal
responsibility, career aspirations, and gender differences in Tibetan society.
Results from this study suggested that Tibetan women’s experiences in higher
educational institutions are different from other minority women partly due to their
stateless status and their devotion to work towards the preservation of unique Tibetan
culture and language in exile. In addition, the multiple uprooted experiences clearly
posed unique challenges as well. It was apparent from the study that Tibetans while
adapting to the host culture, remained loyal to the cause of the Tibetan self determination
and nation state.
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CHAPTER 1
INTRODUCTION OF THE STUDY
The purpose of this chapter is to provide an overview of the study. The chapter
consists of the general introduction, the statement of the problem, research questions,
definition of key terms, significance, purpose, and the limitations of the study.

The General Introduction
Tibetan immigrants began to arrive in the United States after the invasion of Tibet
by the People’s Republic of China in 1959. The U.S. Tibetan population at that time was
insignificant. The New York Times noted that, " a total of 500 in the last 30 years...
largely because Washington has been reluctant to displease China by giving Tibetans
either refugee or immigrant status" (Howe, 1991). The greatest number arrived after the
Congress passed the 1990 Immigration Act (Comprehensive Immigration Action of 1990,
Sec 134) that granted 1,000 visas to displaced Tibetans from exiled communities in India
and Nepal to the United States. This project was carried out on a national level with
resettlement of Tibetans in about 15 cluster sites, e.g. in New York, Boston, Amherst, and
Madison. The goal of the project was to establish self-supporting cluster sites to develop
the distinct Tibetan culture and way of life (Bednar, 1992). The resettlements to various
cluster sites were made possible with support from local Friends of Tibet groups who
were willing to help accommodate and find jobs for the new Tibetan immigrants. The
project did not receive refugee assistance from either the Federal or the respective State
governments. The National US/Tibetan Resettlement Project and the Office of Tibet in
New York organized and coordinated this Tibetan Resettlement project.
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The Resettlement Project allowed naturalized Tibetans to be able to sponsor the
immigration of their spouses and children under 21 years old. These Tibetans then helped
their family members and friends to obtain education in the United States. At present,
there are approximately 7,000 Tibetans residing in the US and Canada (Thinley, 2005).
The newly immigrated Tibetans decided to live in towns and cities where there were
American supporters willing to provide temporary housing, help find jobs, and provide
community assistance such as English language classes.
Within a little more than a decade of Tibetan immigration to the United States,
Tibetan college enrollment has increased tremendously. This trend is evident in Western
Massachusetts, which is the home of the Five Colleges - Smith, Hampshire, Mount
Holyoke, Amherst College, and the University of Massachusetts - as well as other public
and private higher educational institutions around the area. The Tibetan population in
Western Massachusetts also was bolstered by the Resettlement Project in 1993 which
allowed the naturalized Tibetans to re-unite with their families. At the moment, there are
approximately 85 Tibetans affiliated with the Western Massachusetts Tibetan Association
(Dolma, T., personal communication, March 10, 2005). This region includes Hampshire,
Berkshire, Hampden, and Franklin counties. Within this geographic region, there are
approximately 20 Tibetan students studying in various higher educational institutions.
The total number of women studying in higher education in this area outnumbered
Tibetan college male students. This trend challenges the conventional belief about
women’s lower career goals, lower aspirations and higher attrition rate in higher
education than men (Berg & Ferber, 1983; Feldman, 1974) especially among the racial
minority group.
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Statement of the Problem
Within the last few decades, research on women and higher education has resulted
in a substantial volume of scholarship in this country. The majority of the studies were
either authored by western feminists or based on white women's experiences in higher
education. Only recently have there been studies conducted which concern the education
of other Asian populations in the United States: Japanese, Chinese, Vietnamese, Indians,
and the like. There has been limited attention given to the education of the newly arrived
Tibetans in general and the education of Tibetan women in particular.
The purpose of this study was two fold. First, 1 will investigate how minority
women's experiences are generally different from their white women counterparts in the
US Higher Educational Institutions. After studying the minority experiences, I will then
explore the unique experiences of the Tibetan women in these colleges and universities.
The issues Tibetan women faced are different than for other minority women in this
country. Many studies on Asian American women overlook the differences that exist
within and among the Asian ethnic groups. For example, Tibetans are displaced people
and their country's political status is in limbo. This diasporic dynamic creates issues that
are unique to this group. Ortiz (1994) stated that it is important not to simplify all
women's experiences as a single group. Likewise, women of color belong to many
different races, ethnic groups and national origin backgrounds, thus one cannot generalize
their experiences.
Second, I am interested in Tibetan women's tenacity towards their educational
goals even when they are away from their supportive ethnic milieu in India or Nepal.
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Tibetan women are a displaced population that has experienced many forms of migration
within their lifetime. Thus, this study will examine in-depth the constraints, achievements
and aspirations of the Tibetan women in higher education who are still in the periphery of
the educational arena in the United States. Furthermore, "...women's perspectives,
experiences and politics have much to contribute to a range of disciplines in Higher
Education" (Gray & Ryan, p.l 19).
A clearer understanding of the unique learning experiences of these Tibetan
women may assist educational institutions in the development of programs and support
services accommodating to their needs. Phuntsog (1998) suggested that this newly
immigrated population '“presents unique opportunities and challenges for all
stakeholders” (p.l 8). Therefore, an investigation of their career aspirations, experiences,
and the motivations of these women in higher education is imperative to understand
Tibetan women in the Diaspora. In addition, the study of Tibetan women's experiences
will contribute to the volume of scholarship already available on Women in Higher
Education.

Purpose of the study

There are several reasons for conducting this study. First, a paucity of research is
available on the education of Tibetans in general and women in particular in the United
States. Since the Tibetan resettlement project was implemented in 1993, many Tibetan
youths have attended public schools and higher educational institutions in this country. It
is unfortunate, however, that there are very few studies being done to examine their
experiences. Hence, this study will help create an understanding of the unique needs of
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the newly arrived Tibetan refugee students in various educational institutions in the
United States. Second, research of this nature is imperative to the field of education.
Although the United States is a multicultural society, some minority communities, such
as Tibetans are absent from the scientific educational studies. Thus they are relegated to
the margins of our society. This study attempts to address and challenge the invisibility of
Tibetan women's experiences in Higher Educational Institutions. Gray and Ryan (1996)
pointed out that “challenging invisibility is a lonely and isolating experience" (p.l 13).
Furthermore, this research will help those who are interested in cross-cultural studies,
refugee women's studies, immigration studies, counseling, and/or ethnic studies.
Third, Tibetans are in a unique situation compared to many other immigrants in
this country. Many of the Tibetans were not born in Tibet, but instead were born in
foreign countries such as India, Nepal, and Switzerland. So for them, this is their second
or third immigrant experience. Therefore their experiences will reflect the unique needs
of this displaced group. Finally, as a Tibetan woman in higher education pursuing a
doctoral degree, I have a vested interest in this research. Education does not happen in
vacuum. The educational process is influenced by many social, political, and
environmental factors. Hence, I want educational institutions to learn of the Tibetan
diasporic population issues and how these issues reflect on who the Tibetans are as
students in their respective schools.

Significance of the study
Since the Resettlement Project started in the United States in 1993, college
enrollment rates have reflected a steady increase in the number of Tibetan women.
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Glazer-Raymo (1999), in the US "for the past two decades, the growth in enrollments
among women of color has been significant, from 8 to 14.1 percent between 1976 and
1994, compared to an increase from 7.7 to 10.5 percent for men" (p.42). This national
trend seemed to be consistent with the Tibetan population in Western Massachusetts. No
research, however, has been done to elucidate Tibetan women’s experiences in US
educational institutions. Little is known about their cultural experiences, educational
experiences, and how they were able to pursue their long-term goals. In addition,
diversity on campus facilitates cross-cultural exchange within the college campus.
Through this process, students learn more about themselves and others (Hope, Grady, and
Willie, 1991).
This study aims to present problems and suggest recommendations for further
research in the education of women in exile particularly in the United States. I hope that
this study is a beginning in this important area that has had limited examinations in
academia. In addition, this study should help organizations and faculty members to
understand the unique learning experiences of these displaced Tibetan women.

Limitations of the study
There are four major limitations to this study. First, the study may not be
representative of all Tibetan women in higher education. For the purpose of this study, I
chose to conduct the research only on Tibetan women in Western Massachusetts. There
are multiple factors such as demographics that can alter the result of the study. Therefore
the findings of this study can not be generalized to all the Tibetan women in the US
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Higher Educational Institutions. There are similarities, however, partly because all the
participants are Tibetan by nationality and are enrolled in higher educational institutions.
Second, the study was limited by the fact that respondents had been enrolled in these
degree programs for varying lengths of time, had different enrollment visa statuses, and
participated on a voluntary basis. Third, financial hardship will have the greatest impact
on their attrition rates or certain paths or aspirations. Finally, the size of the sample is a
limitation. Future research should be conducted on a national level to identify Tibetan
women's needs and issues in higher education.
Despite the limitations mentioned, this study does offer an important contribution
to the experience of the newly immigrated and refugee Tibetan population. I hope it will
provide a springboard to much needed future research.

Definition of Terms
To avoid ambiguities regarding the meanings of essential words in this study, the
following definitions are given for clarification. These are based upon experiences in the
field but may not be consistent with dictionary definitions.
Tibet:
Tibet is a country that has history of more than 2,000 years with a distinct culture.
Presently, it is politically under the People’s Republic of China. Tibet is divided into
different political administrations including Tibet Autonomous Region, various Tibetan
Autonomous Prefectures, and Tibetan Autonomous Counties in Quighai, Gansu. Sichuan,
and Yunnan Provinces. This division, however, placed the vast majority of the preChinese Tibetan region into mainland China. The political future of this division is still a
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major concern to the Tibetans in general and especially to the Tibetan population
integrated as part of the Chinese Mainland.

Ethnic Tibetan Region
Tibet Autonomous Region. Tibet Autonomous Prefectures
and
Tibet Autonomous Countes s
? _cJ

• j jc

kicrrsfrtw'i

TIBET AUTONOMOUS REGION
•.'tang

* Lhasa

Y L N N A N

Trow*

Shas^ .To’

Figure 1.1: Map of Ethnic Tibetan Region

Tibetan:
Tibetan refers to people who trace their ancestral roots to the Tibetan ethnic
group.
In Exile:
Exile is defined as displacement of a population outside one’s own country.
Displaced:
Displaced people are defined as people who were forced to relocate from their
place of origin because of political persecution and/or repression.
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Refugee:
A refugee is a person who fled his/her country of origin due to political or
religious persecution and seeks refuge in another country.
Higher Education:
Higher Education for this study refers to programs offering Associate,
Baccalaureate, Masters, and/or Doctoral Degrees.
Career Aspiration:
Career Aspiration is a desire to achieve one's chosen profession. The participants
strive hard to achieve these careers.
Egalitarian:
Egalitarian describes a system whereby both genders are treated equally in the
society without discrimination.

Research Questions
This study intends to answer the following five research questions on the
experiences of Tibetan women in US higher educational institutions. These questions will
guide me to frame my research and assist in meeting the objectives as well.
1.

What does it mean for the Tibetan women to pursue higher education in the
United States?

2.

What motivates the Tibetan women to study?

3.

What professional careers do these Tibetan women aspire to in the United States?

4.

To what extent are these women intending to serve Tibetan communities? If so,
how? If not, why not?
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5.

How did the concept of Tibetan egalitarian society help these women to pursue
higher education in the United States?

Overview of this dissertation
Chapter one provides the introduction of the study. It also describes the statement
of the problem, the puipose of the study, its significance, research questions, limitations
of the study, and the definition of terms used in the study.
Chapter two presents the four main interrelated literatures that helped the
framework of this important study: Women of Tibet, Women in Higher Education,
Career Development, and The Myth of Model Minority.
Chapter three is the methodology section. This chapter explains the research
design, procedure utilized to collect data, sampling, and the technique of data analysis.
Chapter four presents the results of the study. This chapter provides the analysis
of the data in thematic style with five main themes and sub-themes emerging out of the
data collected from the twelve Tibetan women studying in various higher educational
institutions in the Western Massachusetts area.
Chapter five discusses the findings of the study. In addition, the chapter cites the
implications of the findings and provides from the researcher’s perspective
recommendations for future longitudinal research.
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CHAPTER 2
REVIEW OF LITERATURE
This study will focus on the unique learning experiences of the newly arrived
Tibetan refugee women in the US Higher Educational establishment. To elucidate proper
understanding for this research, a review of literature has been examined. The literature
review will cover the four main interrelated areas: women of Tibet, women in higher
education, the concept of a “model minority" and career development.

Women of Tibet
This section will first provide a brief overview of the status of women before the
Chinese invasion in 1959, as a context for background knowledge of the traditional
Tibetan women’s status. In addition, the present conditions of women in exile and
Tibetan women living in Tibet under the Chinese occupation are discussed in the section.

Background of Tibet
Tibet is situated between China and India; thus it occupies an important place as a
buffer zone between these two countries. In fact, Tibet is the world’s highest plateau with
2.5 million square kilometers, and it is popularly known as the “roof of the world’’. Lhasa
is the capital city of Tibet. To the western world, Tibet is mystified ironically as
“Shangri-La" where everything prevails in tranquility. There are many Hollywood
movies depicting this heavenly image dating back to early histories of Hollywood
cinema. According to Devine (1993) “Buddhism was the single greatest factor unifying
the Tibetan people and it permeated their daily lives’’ (p.7). She further mentioned that
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Buddhism is not only a religion in Tibet, but rather affects the everyday life of Tibetan
people as well as politics, education, and literature.
In 1949, under the leadership of Chairman Mao Tsedong, China invaded Tibet
and eventually took complete control of the country in 1959. As a result of the
occupation, 1.2 million Tibetans died, thousands of religious institutions were
demolished, and hundreds of thousands more people were displaced to the neighboring
countries of India, Bhutan, and Nepal. The largest number of Tibetan refugees settled in
India. Eventually schools and settlements were opened to accommodate the needs of
these refugees. Still to this day, every year many Tibetans escape from Tibet through the
treacherous Himalayan Mountains to Nepal and India to seek freedom.

Women in Pre-1959
Women enjoyed a remarkably high position in the Tibetan society (Alam, 2000)
as compared to their counterparts in other Asian countries (Pema, 1997; Tsomo, 1994).
Although patriarchal in societal structure, Tibetans practice neither veiling/purdah system
(Alam, 2000; Devine, 1993) as in many Islamic countries nor foot binding as in Chinese
society (Pema, 1997). In fact, Lhamo (1985) wrote that there was no discrimination based

responsibility in running daily family life and social life as well. Furthermore, Tibetan
women exercised great influence in managing homes, businesses, family affairs (Alam,
2000), and finances (Stein, 1972). In the Tibetan society, women and men worked as a
team to run the families. Kawaguchi (1909) who traveled in Tibet detailed his
observation, “the condition of Tibetan women with regard to men, especially in the
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provinces, may be considered as surpassing the ideal of western women, so far as the
theory of equality of rights between the sexes is concerned” (p.475). Bell (1928) in his
book, The People of Tibet, documented that Tibetan women can be compared with all
liberated women of the world and have been socially and sexually empowered throughout
their lives.
Although Tibetan women enjoyed a strong position in the society, their marriages
were mostly arranged (Klein. 1985: Yuthok. 1990). This was due to the fact that if
marriages were discussed with the daughter, she would be sad to leave her family and
might even refused to many (Lhamo, 1985). After the arranged marriages, however, the
bride usually had a good rapport with her husband. Besides the arranged marriages, there
were cases of love marriages whereby the couple married without the consent of their
respective families. Nevertheless, love marriage was neither prevalent nor popular. The
three forms of traditional marriage practiced in Tibet were monogamy, polygamy, and
polyandry. Polygamy was practiced by wealthy men who could support multiple wives.
In this type of marriage, wives are usually sisters (Bell, 1928). Polyandry is a marriage
where a woman marries multiple husbands. The husbands were either brothers or closely
related to each other. Rockhill (1891) explained that polyandry was practiced in Tibet to
save the family from division of ancestral land. In Tibet, however, monogamy was the
most commonly practiced form of marriage.
Unlike other traditional societies, divorce and remarriage (including widow
marriage) were also acceptable (Lhamo, 1985) and easy (Alam, 2000; Stein, 1972).
Widows would remarry to preserve the viability of their household (Tsomo, 1994;
Majupuria, 1990). Divorce was neither common nor encouraged in the Tibetan society.
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However, if divorced, the women's rights were well taken car.e.nf. and.protected (Alam.
2000; Majupuria, 1990). Further, the society did not alienate divorced women (Dargyay,
1982). In the Tibetan society, there was always the opportunity to remain unmarried
(Tsomo, 1994), thus becoming a nun was rather a personal decision. Tibetans did noT
practice customs of bridal gifts, or dowry, like many other parts of Asia but instead the
“groom’s side sends a present of some money to the bride’s mother as breast money or
nurse expense, remuneration for her marriage and care in bringing up the girl”
(Kawaguchi, p.355).
The relatively higher status of some Tibetan women might have been partly
derived from their sometimes matriarchal and matrilineal patterns of descent and
inheritance. This usually happened when the family did not bear a son and so the
daughter accepted a husband to help her run the family estate. Stein (1972) noted that the
woman had generally more power than her husband when such a situation occurred.
Buddhism has long been the official religion of Tibet. Numerous scholars
attributed the respectful status of women in the Tibetan society to their Buddhist
philosophy. Bell (1928) explained that Tibetan Buddhism “has had a share in elevating
the women’s position to some extent” (p. 159). He further admitted that although Buddha
admitted women unwillingly into the religious order, women held high positions.
Consequently, in the early days of Buddhism, women were very influential. This belief
was clarified further when Klein noted: “Buddhist philosophy appears to support an
egalitarian vision and to affirm a cluster of values one would expect to work positively
for women” (p.l 11).
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The status of Tibetan women had impressed many people who visited Tibet.
Alam (2000) wrote "Chinese travelers of the 8lh century spoke of Tibet as the Kingdom
of Women" (p.59). The relatively high status of Tibetan women was further elaborated
when Donnet (1994) stated “Tibetan women's status was so elevated that even today
many Tibetans joke that in old Tibet, the men were the brawn and the women the brains,
and when the two merged, they produced excellent results" (p.48).

/

Women in Exile
The Chinese occupation of Tibet in 1959 forced the Dalai Lama, the leader of
Tibet, along with 80,000 Tibetans to flee Tibet to the neighboring countries, mostly to
Bhutan, India, and Nepal. In the history of Tibet, this was the first time so many Tibetans
were forced to leave their homeland to an alien soil. Thinley (2005) documented that
there are 111,170 Tibetan refugees scattered in different parts of the world (p.10). In
exile, however, the Tibetan community has strived to preserve the unique culture and
language. At present, there are 85 Tibetan schools in India, Nepal and Bhutan. The exiled
Tibetans have also reconstructed all major monasteries and nunneries demolished in
Tibet during the Chinese Cultural Revolution of 1966. In honor of the struggles carried
by the Tibetan people, in 1995 during the 50 anniversary celebration of the United
Nations, the UN recognized Tibetan refugees “as one of the fifty exemplary
communities" in the world (The Tibetan Administration [TA] 1995).
Historically in Tibet, women have enjoyed a respectful position in the society, yet
educational opportunities were scarce for women other than nunneries (Tsomo, 1994).
Before the Chinese invasion, nunneries and monasteries were the major educational
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centers in Tibet. Thurman (1990), a Tibetan scholar at Columbia University, remarked
that in Tibet, nunneries and “monasteries are centers of peace, leisure, education,
producers of happier, more useful human beings” (p.l 10). In exile, however, universal
education has been an important priority to the Tibetan government in exile. His Holiness
the Dalai Lama, the head of the Tibetan people, emphasized the importance of education
to Tibetan children as a top priority. Further, the Dalai Lama recommended an
educational system that will provide modern education and at the same time maintain the
Tibetan language and culture in exile. Manjupuria (1990), an Indian sociologist,
economist and educationist wrote:
Education for Tibetans could be perceived as bringing up children to become
good Tibetans who would be aware and proud of their rich cultural and historical
heritage and motivated to work for their cause or in general, to become decent
human beings well equipped to contribute meaningfully to their community and
the society they may be living in (p.201).
This unique educational opportunity has impacted Tibetan refugee women, offering
opportunities never seen before (Pema, 1997; Majupuria, 1990). Consequently, today one
sees Tibetan women working as doctors, teachers, artists, and politicians. In fact, the
Tibetan government in-exile takes pride in producing more professionals than are
produced in Tibet by the Chinese. Although the Chinese government claimed to have
liberated Tibet from serfdom, this propaganda has not been fulfilled factually. In
addition, educational enrollment statistics of female students reflects the importance of
universal education by the exiled Tibetan government. According to the Tibetan
Department of Education ([DOE] 1997) of the government in exile, in 1995-1996 there
were 27,585 students enrolled in 85 schools in India, Nepal, and Bhutan, and the ratio of
male/female students is 100:90.
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In exile, Tibetan women’s groups such as the Tibetan Women's Association and
the Nun’s Project take an active role in the Tibetan community. They are instrumental in
advocating for women who suffered atrocities in Tibet under the Chinese colonization.
Tibetan Women’s Association was formally found in 1959 in Tibet and was officially
reinstated in 1984 by Tibetan women living in exile. The Tibetan Women’s Association
([TWA], 1995b) mission states the important work of this group:
It is TWA’s objective to raise public awareness of the abuses faced by the Tibetan
women under Chinese rule in illegally occupied Tibet, and to highlight the
contributions of Tibetan women towards the preservation and promotion of the
religion, culture, and distinct identity of the Tibetan people. TWA serves the
community as a whole with activities and initiatives addressing religious and
cultural issues, educational needs, social welfare, the environment and the
political participation of women (p.ii).
In addition to its political agenda, TWA works for issues affecting Tibetan women in
exile, such as childcare, healthcare, and providing scholarships to girls who otherwise
would not be able to attend school. Since its inception, the membership to the association
increased worldwide. In 1995, during the Beijing UN World Conference on Women,
TWA was able to publicize the plight of Tibetans, especially gender specific tortures of
Tibetan women by the Chinese government.
The Tibetan Nun's Project was formed in early 1990s to accommodate the
overwhelming exodus of nuns from Tibet to India due to religious persecution by the
Chinese government. Thus, the project’s main objective is to raise awareness of the
torture inflicted on these nuns who have been active in the pro-independence movements
of Tibet. This project helps to provide food, clothing, shelter, and free education to the
nuns who escaped from Tibet. The Tibetan Nun’s Project functions under the umbrella of
Tibetan Women's Association who oversees the program.
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Women in Tibet Post 1959
Under the occupation of China, people in Tibet have suffered from the lack of
fundamental human rights. There is no freedom of speech, assembly, movement,
education or practice of religion. Those who opposed the Chinese colonization have been
tortured and imprisoned for indefinite times. Women in occupied Tibet still lead
numerous pro-independence movements demanding the end of Chinese occupation. This
opposition of the regime by the women results in the violation of even their basic human
rights. In addition, they suffer the double discrimination of being a Tibetan and a female
in the Chinese patriarchal system.
In little more than four decades since the Chinese occupation, the traditional role
and status of Tibetan women has changed dramatically. The Tibetan Women’s
Association (1995b) wrote:
Tibetan women are innocent victims of forced military occupation. Inside Tibet,
Tibetan women are discriminated as minorities, tortured as prisoners of
conscience, involuntarily subjected to the Chinese policy of birth control,
whereby pregnant women are aborted and women of child-bearing age are
sterilized under painful and unhygienic conditions. Women in Tibet are the silent
spectators of cultural genocide which the Chinese policy of population transfer is
aimed at. Their views and thoughts could forever be ignored and forgotten with
the passage of time, for these women have lost their right to freedom of speech
and expression (p. 10).

Throughout human history, education has been used by most colonizers to
indoctrinate their policies and values onto their oppressed people. According to Almeida
(1998) “education has been a means by which power has been stripped away from the
indigenous peoples. For indigenous nations, education has been a political tool used to
deny them their identities as the first peoples of the land and to eliminate their
sovereignty rights to govern themselves and their lands” (p.7). Tibet is not an exception.
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Since the occupation of Tibet, China destroyed all traces of indigenous education with the
pretext to liberate Tibet from the serfdom. The Chinese claimed to have opened many
schools. Most schools, however, are concentrated in the urban regions to give exclusive
access to the Tibetan-Chinese cadres or Chinese officials who move to Tibet under the
Chinese Population Transfer policy. Under this policy, Chinese officials are given
incentives to move to Tibet such as free accommodation, better pay, and easier access to
schools for their children (TWA, 1995b). In many rural areas of Tibet, however, there are
no schools and children still work in the fields. These places are inhabited by the
Tibetans.
The Chinese Tibetan educational system is designed with the intention to
undermine the Tibetan people’s identity and traditional cultural values (TA, 1995; TWA,
1995b). Most Tibetans in Tibet are being educated just enough to perform menial jobs to
help grow the Chinese economy while remaining second class citizens. The Chinese
government established an educational system to shape and mold the Tibetans into a
world different from the one in which they were born, and that their parents lived and
worked. Thus this system of colonization erodes the Tibetans’ sense of nationhood
thereby claiming Tibet as part of China. Human Rights Watch (2006) reported that in
Tibet, Tibetan languages are rarely taught in the schools. In addition, Tibetan history and
culture are neglected by the fact of their absence from the school curriculum. Such
curriculum invalidates the students’ values and identity through a historical process of
erasure. Thus, Asia Watch (1991), a human rights organization stated that the
“educational conditions in Tibet are biased against Tibetans, and form part of a situation
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in which Tibetans are seriously threatened with marginalization within their own areas”
(p. 165).
Today in Tibet, education is neither accessible nor affordable to the Tibetans.
Consequently a large number of Tibetan girls do not attend schools since there are no
local schools in their area or their parents cannot afford the fees (TA, 1995). This
situation has become progressively worse since the implementation of “One Child Policy
in Tibet”. The Tibetan Women’s Association’s (1995a) report concerning Tibetan women
and population control titled “Tears of Silence” stated that under this policy, a child is
illegal when the family gives birth to more than one child. As a result, “illegal children
are denied legal papers that give them the right to an identity, attend school, own
property, travel, participate in legal work, or obtain a ration card” (p.27). In addition,
when parents are given choices between a girl and a boy to attend school, most prefer
their boys. The preference for educating a male child is a result of the historical fact that
there have been more educational opportunities for boys. UNICEF reported that the
“illiteracy rate is seventy three percent in Tibet as against thirty one percent in China”
(TA, 1995).

Women in Higher Education
The college enrollment rates for Tibetan women in the United States have
tremendously increased in over a little more than a decade as the result of the Tibetan
Resettlement Project in 1993 and the introduction of the Fulbright Scholarship program
sponsored by the U.S. State Department in 1989. Literature on women in higher
education is an important part of the framework of the study. This review provides basic
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information about women in Higher Education in general, and minority women in
particular.
Within the last few decades, the number of women who attended higher
educational institutions has steadily increased in the United States. From 1994 to 2004,
out of 17.3 million students enrolled in colleges, female enrollment in degree granting
institutions rose 25% while male enrollment rose 16% (USDE, 2004). Hence, the rate at
which women obtained degrees also increased. In fact, “in 1999 women received 61
percent of associate’s degree, 56 percent of bachelor’s degrees, 57 percent of master's
degree and 42 percent of doctoral degrees awarded” (Guido-DiBrito, p.249).
According to the Department of Education (2004), women represented 57 percent
of all college students in 2004 compared to 52 percent in 1985. This is projected to
increase continuously. Additionally, the number of minority college students has
increased tremendously within the last few decades. “In 1976, some 15 percent were
minorities, compared with 30 percent in 2004” (USDE, 2004). In 2004, out of total
college enrolled female students, 65 percent were White women, 14 percent Black
women, 10 percent Hispanic women, 6 percent Asian women, and 1.1 were American
Indian women (USDE, 2004).
Today women from every socio-cultural background exist within the facets of
higher education. A majority of the undergraduate students are women, with a significant
proportion also at the graduate level. In fact, in 2004, the number of women attending full
time graduate school rose by 66% while the number of men who were full time graduate
students rose by 25% (USDE, 2004). Although women represent the numerical majority,
unfortunately their experiences have taken the back seat (Davis, Crawford, & Sebrechts,

1999) partly due to male-centric scholarly interests and the male dominated institutional
climate (Perreault, 1993).
Higher Educational institutions in America were started by religious men,
educated in prestigious universities such as Oxford and Cambridge in England. These
men founded Harvard College in Massachusetts Bay Colony in 1636. The main purpose
of the college was to train young men to be ministers and leaders in the colonies
(Nidiffer, 2002). Educational opportunities were rare for women during the colonial time
since the colonists never considered giving leadership position to their female population.
The situation changed with the founding of girls’ colleges and women's movement of the
1960s. Heward (1996), however, pointed out that institutions of higher education are still
gendered today. Further, the deeply institutionalized hegemonic masculinities present in
academia increasingly undermine women and privilege men, thus providing more
advantages to men.
Robert Hall & Bernice Sandler’s (1982) study, 'The Classroom Climate: A Chilly
One for Women" explained that women students are treated differently from men in
higher educational institutions. They reported the presence of a chilly climate for women
students that are hostile and unwelcoming. For example, “academic work done by men
may be valued more highly than that done by women (and that a) woman student may
have to outperform her male peers to be taken seriously by her professor" (p.4). The
presence of faculty discrimination affects women’s self confidence and future career
goals. In addition, this creates a feeling of not being intellectually on a par with men.
Sandler (1993) further emphasized that these discriminatory behaviors are not only
restricted to the classroom, but are unfortunately present on campuses at larse.
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There are multiple theories and debates among the feminist scholars about why
the male dominant hegemonic structure is still prevalent in our higher educational
institutions. Perreault (1993) argued that, “the low' status of women in the academic
hierarchy is due to sex discrimination, sex role stereotyping, and women’s reluctance to
challenge the system” (p. 11). For example, these patterns of isolation based on gender
can be seen even in university libraries across the county. Thus, women internalize the
idea of being worth less when they see the scarcity of books written by females (Sadler,
1994). Feminist scholars such as Reinharz (1993) suggested “new concepts, theories, and
approaches stemming from our experience in a patriarchal world were needed as an
antidote to the erroneous studies based on men’s assumptions about women” (p.66).
Angela Simeone (1987) provided an explanation of these discrepancies when she stated
that:
because the vast majority of those in decision-making positions are male, systems
are formed which conform more closely to the needs and experiences of academic
men than women .... One cannot absolve academia of sexist discrimination when
it is manifested in the acts of individuals, for those acts are reinforced by the
assumptions, policies, and practices of the institutions themselves (p.143).
While it is true that all women must fight against the “ideological discourse of sexism”
in the higher educational institutions, minority women have the additional burden to fight
“ideological discourse of racism” as well (Bannerji, Carty, Dehli, Heald, and McKenna,
1991). This institutionalized racism present in the higher education is explained further
when Michele Wallace (1982) asserted:
We exist as women who are Black who are feminists...working independently
because there is not yet an environment in this society remotely congenial to our
struggle - because, being on the bottom, we would have to do what no one else
has done; we would have to fight the world (p.48).
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Higher education has been viewed especially by racial minorities and other
disadvantaged groups as an important means toward upward social mobility and to share
in the American dream. It "serves as a principal gatekeeper for entry into the most
prestigious and lucrative careers" (Hope et al., p.23). Prejudiced attitudes, discriminatory
employment practices, laws and policies, however, remained the major obstacles for the
minority student population. Despite the barriers, given the proper chance the minority
students in higher education have excelled (Chamberlain, 1988). There are numerous
bodies of literature available illustrating increases in minority educational attainment, but
compared to that of whites, it still continues to lag behind.
In predominately white educational institutions, minority women are rarely
recognized as having unique needs. Their experiences are often rendered invisible.
Bannerji et al, (1991) commented that, "we need to recognize that this is a racist, classist,
and heterosexist society and that the university is structured to perpetuate these relations”
(p.8). Due to this, there are rarely separate studies and data available on minority women,
especially by racial or ethnic groups. The most frequently reported data are that of black
women whose experiences are often used as “defining experiences” for all minority
women (Bassett, p.275). One of the pitfalls of generalizing black women's educational
experiences to other minority women’s groups is that it may create misleading
assumptions and damaging implications. In addition, gender must not be the only
defining factor in determining educational disparity to women of different ethnic
backgrounds (Davis et al., 1999). Specifically, Tibetan refugee women may have many
unique needs and challenges, being a diasporic population; they could be marginalized
and disregarded in this process of homogenization. This culturally biased system can
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detrimentally effect the constructive growth of the educational system of the United
States over the long term.
There are an estimated 12 million Asians in the United States, or about 4 percent
of the total population. Asians are the one of the fastest growing minority groups with an
estimated growth to 20 million by the year 2030 (Ong, 1993). They represent about 30
subgroups (Sue, D. Sue, D.M., and Ino, 1990) with each having its own unique cultures
and languages. Asians in America, however, are always projected as a racial ‘'success
story” or the “Model Minority” (explained later in the chapter). This generalization
portrays students with Asian ancestry or Asian Americans pursuing higher education in
growing numbers (Escueta and O'Brien, 1995). This glowing image of Asian Americans
in the higher education as a “Model Minority” masks the academic difficulties, racism,
and sexism faced by this population particularly the underrepresented ethnic groups. Ideta
and Cooper (1999) explained that “little is known about the experiences of Asian women
in higher education either as students or as they begin to move into the ranks of faculty
and administrative positions” (p. 130). Thus, there is a need for research in higher
education that provides information not just on Asian Americans as a racial group, but on
various ethnic subgroups by gender.

Model Minority
As more Tibetans immigrate to the United States and enter the higher educational
institutions, it becomes imperative to explore issues that will affect this group like their
other Asian counterparts on college campuses across the country. One such stereotype

26

that will eventually effect this newly arrived population is the myth of the "Model
Minority” which has both positive and negative consequences to the Asian population.
The term “Model Minority” was first coined in mid 1960s by sociologist William
Peterson. He created a glowing image of Asian Americans as a success minority despite
past discrimination, and said they deserved to be a model for other minorities (Chun,
1995). Despite objections from Asian American communities, the myth is still prevalent
today. Kitano and Sue (1973) commented about the consequences of such a success
image to the Asian American population:
The widespread belief that Asian Americans have somehow overcome prejudice
and discrimination has given them a low priority in terms of attention and aid. For
example, in hiring, in admissions to institutions of higher education, and in
financial aid, Asians are often regarded as whites (p.l).
This meant that Asian Americans needs and challenges were set aside by politicians and
educators alike.
Today, the academic achievement of Asian Americans have far exceeded that of
other minority groups such as Latino-Americans, African-Americans, and Native
Americans (Miller, 1999). Further Hsia (1988) mentioned that “Asian Americans are the
best educated Americans” (p. 13). This educational success story, however, is not
representative of all students of Asian ancestry (Doerner, 1985). Asian Americans in this
country belong to multiple ethnic groups, languages, religions, and cultures. Due to the
diversity of this group, Asian Americans have immigrated to the US for a variety of
reasons. Unfortunately, to the non-Asians, they see all Asians as one homogeneous
group. Asian Americans or Asian Pacific Americans (APA), “have been grouped together
as a singular ethnic group, though their nations of familial origin are diverse and include
many countries on the Asian continent, South Asia subcontinent, and many of the islands
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of Pacific Rim” (Bassett, p.273). The categorical label of all Asians as part of a model
minority is summed up by Espiritua (1992):
An imposed category ignores subgroup boundaries, lumping together diverse
peoples in a single, expanded “ethnic” framework. Individuals so categorized may
have nothing in common except that which the categorizer uses to distinguish
them (p.6).

To understand the academic experiences of any Asian ethnic group, it is
imperative to study the existing stereotypes associated with the Asian students in the
higher educational institutions. "Like all stereotypes, the model-minority myth has placed
a cultural and societal noose around Asian Americans, creating expectations that are
often difficult to live up to, while pushing underrepresented members of the group into
the dark" (Grace, p.l). Asian Americans are always projected as academically successful
(Ideta and Cooper, 1999; Lee, 1996). Such stereotypes include a predisposition to study
hard, excel in math and science, (Lee, 1996) and be submissive to their authority figures.
Further, they are often looked upon as students who do not necessitate academic
assistance when pursuing higher education (Bassett, 2002). The assumption therefore is
that Asian/Pacific American students have no or fewer problems in school and are more
prone to success academically (Inkelas, 2006).
The monolithic perception generated by the “Model Minority” myth towards
Asian Americans does not take into consideration the diversity among and within the
group such as socio-economic levels, education, values, and assimilation (Hsia, 1988;
Inkelas, 2006; Leong & Gim-Chung, 1995). The disparities present within the group are
the result of different cultural, historic, and educational levels in their native land. In
addition, it is important to recognize that each Asian group has immigrated during
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different political times in US history. It is therefore important to recognize that all Asian
students are not academically successful (Lee, 1996). Consequently, this myth places
unfair expectations on Asian Immigrants such as newly arrived Tibetans to fit the
mainstream stereotypical mold. As a result, many disadvantaged Asian American or
students of Asian ancestry have needs that remain neglected and unseen by the larger
society.
Although the myth perpetuates the idea of Asians as “whiz students” and can
sometimes seem flattering, there are dangers involved in it as well. Lee (1996) provided
the three main reasons why the myth of the so called “Model Minority is dangerous to
Asian Americans.
■

The myth claims Asian Americans as a perfect example to other minority groups
of how to assimilate in to the mainstream culture.

■

The myth silences the voices of other minority groups. Asian groups who can not
live up to the expectations of this myth are not heard. Their experiences are
invalid.

■

Many Asians strive hard to live up to this myth thereby losing their self worth.
(P-125)

The model minority theory further speculates that the cultural work ethic and
values of certain minority racial groups such as Asians contribute to their success in the
mainstream society. This raised the assumption that other racial minority groups such as
African American, Hispanic, and Native American cultural values are not deemed
suitable to succeed. This accusation overlooks the institutionalized racism prevalent that
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limits the economic opportunities for the people of color (Hossfeld, 1994). Further it
sends a message to the other racial minority groups that if Asians can be educationally
and economically successful, then your individual poverty case cannot be blamed on the
overall system. It is the individual person's fault. This assertion silences the voices of
many other minority groups who are not deemed successful in the mainstream society.
This theory, in addition, has political implications as well. The myth of Asians as
a model minority implies that the group does not need help, nor could its members
benefit from affirmative action. Unfortunately, this myth blinds others from the diverse
needs and challenges of this heterogeneous group of people who are lumped together as
one ethnic group. Hossfeld (1994) wrote:
Model minority theory also has been used to argue that affirmative action and
equal opportunity programs are unnecessary, because “some” racial minorities
have “made it on their own”. It can be used to validate excluding all Asians from
affirmative action, including the many Asians and Pacific Islanders who are not
wealthy or privileged (p.70).
Further, Takagi (1992) examined the controversial issues surrounding Asian Americans
in higher education in terms of admission, racial diversity, and minority scholarships.
Takagi noted that Asian American students are “at odds with university goals of
diversity, in terms of either, and sometimes both, academic achievement and racial mix of
the student body” (p.81). To many observers of Asian affairs, the myth of the model
minority is a form of political exploitation.
Nakanishi (1993) examined three basic stereotypical portrayals of Asian Pacific
Americans by the mainstream society. The first stereotype is that Asian Pacific
Americans are “especially successful and talented in academics” (p.52). They excel
especially in math and science. The second stereotype is that Asian Pacific Americans do
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not experience discrimination in higher educational institutions or workplace. The
assumption therefore claims that the group no longer suffers racial discrimination
because they are fully assimilated into American life. The third stereotype is that when
faced with a problem, Asian Pacific Americans mostly likely will walk away from it to
avoid confrontation when compared to other racial minority groups. This misconception
is conceived by the belief that Asian Pacific Americans are "passive, docile, and are
expected to quietly fade away” when problems are encountered (p.55). Such
misconceptions can do a disservice to the Asians who are in dire need of assistance. It is
also well documented in many studies that this myth of the Model Minority overlooks the
needs of Asian students (Chun, 1995; Inkelas, 2006) who are not successful. Thus these
stereotypes depict an incomplete picture of the Asian-American experience in the US.
Lee (1996) wrote, this categorical label “silence[d] the multiple voices of AsianAmericans ... creating a monolithic monotone”. Further the label erased “ethnic, cultural,
social-class, gender, language, sexual, generational, achievement, and other differences”
(p.6).
It is therefore essential to mention that the theory of the “Model Minority” depicts
an incomplete picture of the Asian-American educational experience in the US. This
myth leads to further marginalization of the problems of this diverse heterogeneous group
of Asians. The studies available on the socio-economic and academic success of the
group masked the poverty and illiteracy prevalent in Asian American communities. Pang
(1995) noted that "Asian American students cannot have equal educational opportunity
when their educational experience is shaped by inaccurate information and naive beliefs”
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(p.177). Hence there is a need for research on educational experiences of different Asian
ethnic groups such as the Tibetan population.

Women’s Career Development
Career development and vocational choices of the newly arrived Tibetans in the
US are affected by multiple factors similar to that of other immigrant and refugee women
in this country. These factors include, but are not limited to educational experiences,
family obligations, demographic location, language barriers, role models, and most
importantly being a stateless citizen. It is therefore important to examine the literature on
women’s career development.
The lives of women and the careers of women have changed dramatically in a
relatively recent and brief history of women's suffrage in this country. Consequently
career development theories too have changed in order to accommodate the everchanging careers of contemporary women. Thus in this section, attempts were made to
review the contemporary scholarship on the theories of career development as an
essential foundation of this study.
Development of a career is an important issue to all who pursue higher education.
In fact it provides the best means of social mobility for many. Lerner, Schulenberg, and
Vondracek (1986) commented that, “in the United States individuals tend to make a more
permanent commitment to their work than to their marital partner” (p.l). The importance
of work in the industrialized capitalist nation such as the U.S. is further expounded upon
by Havighurst (1982):
The job ... orients and controls the behavior of those persons who participated in
it. It sets a goal for the worker, determines the manner in which the goal may be
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attained and the reward offered for its achievement, and affects the whole range of
his/her participation in the society of which s/he is a member. Its influences
extend even beyond the actual work life of the individual. We also find that the
part of his/her life not spent in work is, nonetheless, affected... In short the job in
our society exerts an influence which pervades the while of the adult life span
(p.780).
The history of career development in this country began in early the 1900s. Much
of the research and theories developed during that time examined aspects of how and why
a person chose certain career paths (Mottern, 1980). These studies rarely investigated the
role of gender and career choices. Fitzgerald and Crites (1980) noted that much of the
career development theories developed prior to the eighties are not adequate to explain
the career choices of women today. In fact, there is a dearth of studies conducted on
women’s occupational choices. Thus, career theories developed during the time were
solely based on the careers of white men. For example, the classical career development
theorist Super’s developmental stage and his subsequent research only recognized the life
experiences of middle class white male and does not acknowledge the experiences of
racial minority groups, poor people, and women (Osipow, 1966).
Career theorists have recognized the need for further research in this field of study
to explain contemporary women’s career choices. For example, Lemer et al. (1986)
acknowledged the difficulties women generally faced in the work place that typically
meant low job placement and less powerful jobs. This criticism was further shared by
Fox and Hesse-Biber (1984) who described the situation:
In spite of ... high and growing rate of participants in the labor force, women
continue to face tremendous occupational barriers. Their work capacity is still
funneled into a few sex-typed jobs in which their pay is low, their influence is
limited, and their mobility and options are restricted. Even though social norms
and values are changing, and even though the women’s movement has helped set
the pace for further changes, the labor force status of women continues to be
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depressed. Much remains to be done if women are to enjoy a fuller range of work
opportunities and a greater share of work rewards (p.39)
The area of career choice and career development underwent drastic
transformation over the decades with a change in the concept of the terminology itself.
Niles and Harris-Bowlsbey (2005) explained that career counselors often use the terms
career and work interchangeably. Consequently the definition of career development
varied over the years. Teideman and O’Hara (1963) referred career development “to
those aspects of the continuous unbroken flow of a person’s experience that are of
relevance to this fashioning of an identity at work” (p.2). Here, the emphasis is on a
change in the experiences of the person while in the workplace. Niles and HarrisBowlsbey (2005) proposed a different definition of career development that concurred
with Super’s (1976) view of a career which constituted a series of events in a life span.
Thus, career development is defined as:
.. .life long psychological and behavioral processes as well as contextual
influences shaping one’s career over the life span. As such, career development
involves the person’s creation of a career pattern, decision making style,
integration of life roles, values expression, and life-role self-concepts (p.12).

In terms of women’s career development, Betz and Hackett (1981) studied the
relationship of self-efficacy and women’s career options with regard to 20 different
occupations. Self-efficacy is defined as “a person’s beliefs concerning his or her ability to
successfully perform a given task or behavior” (p.400). They found that self-efficacy
expectations of females were lower in nontraditional occupations. On the other hand, men
exhibited equivalent self-efficacy with both non-traditional and traditional occupations.
Betz and Hackett attributed the lower self-efficacy expectations of females to non-
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traditional occupation to the lack of role models in these non-traditional occupations and
also the lack of encouragement from parents and educators alike.
Role models provide information that affects a child’s stereotypes of appropriate
occupation for men and women and thereby defines acceptable career options available to
them. Generally role models set an example to either emulate or reject their behaviors,
beliefs or attitudes. Often times, unfortunately, young people’s role models enculturates
traditional roles and aspirations (Stake, 1981). Further, young women are affected by the
messages they receive about their ability to be successful. Higham and Navarre (1984)
explained that although girls have no trouble finding teachers, nurses, and other
stereotypical feminine occupational role models, they may not encounter many women in
nontraditional careers. Eccles (1987) asserts it rightly when she said:
Given the omnipresence of gender-role prescriptions regarding appropriate female
life choices, there is little basis for females to develop non-traditional goals if
their parents, peers, teachers and counselors do not encourage them to consider
these options” (p.164).
Therefore, it is important that parents, teachers, and counselors actively support and
encourage women to fight against the stereotypical gender roles and occupations.
Furthermore, there are numerous examples in literature to support the fact that for women
to realistically aspire towards a professional career, it is important to have a role model
who can demonstrate a lifestyle that balances work and family. Women, for example,
have been found to experience more complexity in making their career plans and choices
because of the continuing societal expectation that they will take primary responsibility
for homemaking and child rearing (Harmon, 1970). Female role models in fact expand
the possibilities of different career options and career development. Therefore female role
models significantly influence women’s career choices.
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Women have been shown to exhibit higher self-efficacy toward more traditional
roles. The rationale is that young women are more socialized to be successful in tasks that
are deemed more feminine, such as domestic and nurturing activities. They learned to
accept these roles during early years from their family. Bratcher (1982) stated:
It is the family’s rules and myths that influence the establishment and
maintenance of roles for family members and the development and maintenance
of family beliefs and values that in turn influence the development and
maintenance of family traditions. It is these guiding or operating principles that
provide the major link of the family to past and future generations .... This will
be perhaps the most important variable to be considered when children begin to
think in terms of a career choice (p.88).
Thus family exerts a great deal of influence on career development. In addition, there is a
societal perception of some careers as “masculine” in nature whereas other careers, such
as teaching, are considered “feminine” in nature. This sex role socialization constricts the
girls to limit their career choices and their career potential (Gottfredson, 1981, 2002).
Therefore women generally lack encouragement to pursue non-traditional roles and
pursuits. The U.S. Department of Labor (2007) defines a non-traditional job for women
as one in which 25% or fewer of the workers are female. Likewise, occupations with 75%
or more female workers are defined as traditional jobs for women.
In terms of racial/ethnic minority women’s career development, there is a paucity
of research available. Much of the research examining women of color's career choices
are based on African American women (Smith, 1983) because of their long history of
work in the United States dating back to slavery. Furthermore, Smith (1982) noted that
when black women are compared with white women, one consistent finding is that a
majority of black women are expected to work either part or full time all of their adult
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life. Black women are also far more likely to be the head of a household compared with
white women (U.S. Department of Labor, 1984).
Bingham and Ward (1994) stated that there are five factors that affect career
development of racial/ethnic minority women: a) world of work information, b)familial
involvement and approval, c)community influence, role model, and language, d)impact of
socialization, and e)impact of sexism and racism. These factors will influence career and
academic self-efficacy of women of color much more than white women. For example,
women of color have to confront “double developmental task” (Hecht, M. L., Ribeau, S.,
& Alberts, J. K., 1989) because these women must adhere to their cultural values and at
the same time incorporate the mainstream white values. This is especially true with a
stateless population such as Tibetans where the cultural preservation is emphasized by the
Tibetan government in-exile. Thus as women of color, one must strive to balance the
demand between the two worlds: conformity and preserving cultural tradition (Hecht et
al., 1989; Hooks, 1993).
Leong and Gim-Chung (1995) suggested levels of acculturation as another area
that is likely to influence career development and vocational choices for racial/ethnic
minority women. Marin (1992) defined acculturation:
... a product of culture learning that occurs as a result of contact between the
members of two or more culturally distinct groups. It is also presented as a
process of attitudinal and behavioral change undergone, willingly or unwillingly,
by individuals who reside in multicultural societies or who come in contact with a
new culture due to colonization, invasions, or other political changes (p.235).
Acculturation is a very stressful process. Sam (2000) pointed out that depression, anxiety,
and psychosomatic disorders are some of the mental health consequences with
individuals who are in an acculturation process. This is prevalent especially among the
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immigrant population that has to learn a new language and culture, and are living away
from their support network.
Ma and Yeh (2005) studied 129 Chinese American youths with ages ranging from
14 to 21 to understand factors influencing career decisions. The result indicated that
youths who are more acculturated tend to be vocal, assertive and independent.
Additionally, their career choices do not necessarily reflect their parents' desires. Such
values encouraged in the white mainstream culture, however, conflict with the traditional
Chinese values and thereby resulted in “higher levels of intergenerational family conflict”
(p.344). With the increase in the intergenerational family conflict, the youths in the study
are more likely to be indecisive about their career choices. On the other hand, youths who
stayed with their parents select careers based on their parents' advice and desires often
sacrificing their own interests. Thus acculturation allows greater comfort level in the
mainstream white culture, but at the same time increases indecisiveness about their career
choices, consequently affecting their career development.
Leong and Serafica (1995) clarified that Asian American youths seek career
guidance from their parents due to the high value placed on the wisdom of elders in the
community. In addition, they stated that parents prefer their children choose “a respected
and autonomous profession in which Asian Americans have already succeeded” in order
to avoid discrimination in the work place (p.71). Sometimes, the high value placed on the
parental guidance poses challenges when selecting careers of their own choice, going
against their elders. Furthermore, parents especially immigrants and refugees, are not
necessarily cognizant of the career opportunities for their children.
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From the above literature reviewed, it is apparent that racial/ethnic minority
women in this country are at a greater disadvantage occupationally. Institutionalized
racism, cultural expectations/values, gender roles, and levels of acculturation may pose
conflicts and influences during their career development stage. Thus support from family
and school, and role models are doubly important for women in general and women of
color in particular. In addition, it is important to note that women of color need to have
women role model in non-traditional careers in order to develop self-efficacy toward
those careers that are deemed less feminine.
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CHAPTER 3
METHODOLOGY
The purpose of the chapter is to describe the research design, sampling, and data
collection methodologies utilized in this study. The study was guided by five main
research questions to explore experiences of Tibetan women in higher education.
1.

What does it mean for the Tibetan women to pursue higher education in the
United States?

2.

What motivates the Tibetan women to study?

3.

What professional careers do these Tibetan women aspire to in the United States?

4. To what extent are these women intending to serve Tibetan communities? If so,
how? If not, why not?
5.

How did the concept of Tibetan egalitarian society help these young women to
pursue higher education in the United States?

This study is an exploratory in nature. The rationale is that there is a dearth of
literature available on the experiences of newly arrived Tibetan students particularly
Tibetan women in higher education. Case study is the approach used for the study with a
research design focusing on qualitative rather than quantitative techniques. The
qualitative research, according to Marshall and Rossman (1999) “is pragmatic,
interpretive and grounded in the lived experiences of people” (p.2). Thus, qualitative
research sheds insight into the worlds of the individuals being studied. Burrell and
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Morgan (1979) further explained qualitative research in the following words:
...qualitative research assumes that there are multiple realities - that the world is
not an objective thing out there but a function of personal interaction and
perception. It is highly subjective phenomenon in need of inteipretation rather
than meaning. Belief rather than facts form the basis of perception (p.17).

The rationale for a case study approach lies in the fact that this methodology will
provide deeper understanding and insights to specific challenges and problems related to
the Tibetan refugee and immigrant students. The case study approach is defined as “an
intensive, holistic description and analysis of a bounded phenomenon such as a program,
an institution, a person, a process, or a social unit” (Merriam, 1988, p.xiv). In the case
study approach, data collection methods typically include archives, interviews,
questionnaires, and observation.
Although the case study approach has been used across a variety of disciplines,
Critics, however, viewed it as less desirable among social science methods. (Yin, 1994;
Yin, 2003). The rationale is that critics believe that the study of a small number of cases
can be biased and thus the validity of the findings is questionable. Yet, researchers still
continue to conduct studies using the case study method extensively with success,
especially with studies of real-life issues and problems. Thus, there are reports on case
studies still widely available in the literature.
Robert K. Yin (2003) has written extensively on the case study research method
and suggested techniques for organizing and conducting research successfully. He
proposed five components of case studies:
1.

a study's questions,

2.

its propositions, if any,
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3.

its unit(s) of analysis,

4.

the logic linking the data to the propositions, and

5.

the criteria for interpreting the findings (p.21).

For this study, the exploration of Tibetan women's experiences at different higher
educational institutions in Western Massachusetts, interviews will be adopted as the main
source of case study data collection method. Bogdan and Biklen (1982) defined the
interview as “...a purposeful conversation usually between two people that is directed by
one in order to get information” (p. 135). Robert Yin (1994) categorized the interviews
into several forms: open-ended nature, focused interview, and structured interview. For
this study, the open-ended interview format will be used to obtain in-depth reflections
from the Tibetan women about their experiences at different educational institutions in
Western Massachusetts. The rationale for using interviews as the main source of
collecting data is that ‘‘interviewing begins with the assumption that the perspective of
the other is meaningful, knowledgeable, and able to be made explicit” (Patton, 1990,
p.278). Furthermore, the interview format will provide the subjects the opportunity to
openly share their personal experiences as Tibetan women in higher educational
institutions. I am particularly interested in these women’s unique accounts of their
experiences in higher educational institutions. Therefore their words or voices are used
whenever it is applicable to gain valuable insight into their experiences.
The interviews were conducted with twelve Tibetan women pursuing their higher
education in various Western Massachusetts educational institutions from Fall 2004 to
Spring 2006. The snowball sampling technique was used to contact participants. I
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contacted one student and she in turn helped to identify others. Through this sampling
technique, I was able to select my participants. These women were either currently
enrolled in degree programs or had graduated within the past two years from an
accredited higher educational institution. The subjects were recruited from the following
colleges and university: University of Massachusetts/Amherst (UMass), Mount Holyoke
College, Smith College, Elms College, Hampshire College, and Greenfield Community
College. University of Massachusetts and Greenfield Community College are state
funded, Elms College and Hampshire are privately funded co-ed college, and Smith
College and Mount Holyoke are privately funded female colleges. The ages of the
participants ranged from 18 to late thirties. The interviews covered issues such as
motivation, achievement, career choices, support system e.g. family, community, and
friends, etc. The criterion for selection of the participant was quite obvious: she is a
Tibetan woman who had studied or was presently studying in an accredited Higher
Educational Institution in Western Massachusetts within the last two years. This then
provided me the diversity of experiences I was looking to explore.

Characteristics of the Sample
The participants studied in this research were in many ways a diverse group of
students. But they also had similarities partly from the fact that they are Tibetan by
nationality and have had higher educational experiences in the United States. The
participants in this study are Tibetan women who have either graduated or were studying
in higher educational institutions in the Western Massachusetts area within the last two
years. These students belong to two different statuses in the US: domestic and
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international students respectively.
Three of the international students came to the US to study on Fulbright
scholarships. This scholarship is sponsored by the Tibet Fund located in New York City
with help from US State Department. Upon graduation, the recipients of the Fulbright
scholarship have to leave the United States for at least two years to serve their
communities in exile. Every year, approximately 15 to 19 students come to study in the
United States in graduate degree or non-degree programs. Four of the remaining
international students came here either on their own financial resources or with programs
sponsored by the respective colleges. These students do not have the obligation to return
and serve the Tibetan community in-exile in India or Nepal. The remaining five students
have immigrated to the United States and thus are considered domestic. All of their
educations are supported either by themselves or their families.
Out of the 12 participants, two have earned Master’s Degrees in India and two
received Bachelor's Degrees in India, so they are studying for a second degree at the
same level, but in a different field of study. Many of the older students, in their late
twenties and mid thirties finished their secondary schooling in India, while the younger
women finished in the States. It is important to point out that four of the students are
married and have children of their own either in the US or in India.

Ethical Issues
All the participants were informed of the confidentiality of the study. Before the
interviews, participants were first either phoned or emailed to check whether they would
be interested in participating in the study. If there were questions for the researcher, they
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were answered accordingly. Once the participants agreed then they were provided with a
packet including a letter of introduction about the researcher and the study (Appendix 1),
an informed consent form (Appendix 2) and the interview protocol set of questions
(Appendix 3). Interviews were only conducted after explaining clearly the purpose of the
study and after the participants signed their informed consent (Appendix 2).
Interviews lasted from half an hour to an hour depending on their willingness to
share their experiences in their respective higher educational institutions. The interviews
were held at various places that were convenient to the participants. Furthermore, the
interviews were conducted according to the interviewee’s schedule and availability. The
interview protocol set of questions were used initially to further dialogue and make the
subjects feel comfortable.
Some of the participants’ interviews took longer than others due to the fact that
few interviewees had a harder time understanding English and needed clarification on
questions. In these incidences, the questions were first asked in Tibetan and then it was
asked again in English, and the interviewees were comfortable enough to answer.
Interviews were audio taped with the permission from the participants, so that no
assumptions were made of their feelings and comments during transcription. Yin (1994)
stated that "the tapes certainly provide a more accurate rendition of any interview than
any other method” (p.87). If the interviewee, however, refused permission or felt
uncomfortable, I carefully listened and took notes instead. It is important to note that the
interviews were carried out in English to avoid any translation mistakes. The participant
interviews were recorded with the use of tape recorder.
The transcription and interview tapes were kept with the researcher in a file
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cabinet so that no member of the community or the family had access to the information.
Every participant has their individual file marked with their initials. Although the
researcher promised anonymity, it is possible to identify some participants due to the
small size of the Tibetan community in the Pioneer Valley. Seidman (1998) noted that it
is important, however, not to disseminate any information that would make a participant
feel vulnerable. He also recommended sharing interview reports with the participants to
verify whether their experiences were interpreted correctly as it is a crucial step for the
credibility of the study. This concept was further clarified by Robert Stake (2003) when
he stated ‘‘the value of the best research is not likely to outweigh injury to a person
exposed. Qualitative researchers are guests in the private spaces of the world. Their
manners should be good and their code of ethics strict” when conducting research
(p.154).

Data analysis

i

As aforementioned in this chapter, I tape recorded each of the interviews with the
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permissions from the participants and then had them transcribed. Listening to the tapes
i

;

I

repeatedly, and reading/writing the transcription work to make sense of the participants
through their words, was quite an overwhelming task. The transcriptions were later put
into a computer where the data was analyzed, coded, and categorized according to
themes. The five major themes that addressed the experiences of the Tibetan women in
higher education were the meaning of higher education, educational motivation,
communal responsibility, career aspirations, and gender differences in Tibetan society.
This is an exploratory study. Due to the nature of the study, the pawing technique
was used to identify major themes. The pawing approach involves thorough reading and

46

pawing through the data collected. Bernard (2000) referred to the pawing technique as
ocular scan method.
Twelve Tibetan women were interviewed for this study to explore their
experiences in various higher educational institutions in Western Massachusetts. Due to
the size of the sample, the analysis of the data was carried out without computer soft ware
packages available on the market. Microsoft Excel, however, was used to create the
tables.

Chapter Summary
Twelve Tibetan women from different higher educational institutions in Western
Massachusetts were interviewed about their educational experiences. The interviews were
conducted from Fall 2004 to Spring 2006. The case study approach was used to
understand the specific challenges and problems related to the Tibetan refugee and
immigrant students. Interviews were used as the sole source of data collection in order to
validate the participants' experiences and give voice to this marginalized population. The
interviews covered issues such as educational motivations, achievements, support
systems, career choices, and women’s status in Tibetan society.
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CHAPTER 4
RESULTS
This chapter documents the results of the study from the data collected to explore
Tibetan women’s educational experiences in the United States. The data were collected
between Fall 2004 and Spring 2006. As noted earlier, this study may not be
representative of all Tibetan women's experiences in higher education.
The Ocular Scan Method (Bernard, 2000) was implemented to code the data
collected. The analysis of the findings is presented in thematic style with five main
themes emerging out of the data collected. These themes will attempt to answer the
following five research questions:
1.

What does it mean for the Tibetan women to pursue higher education in the
United States?

2.

What motivates the Tibetan women to study?

3.

What professional careers do these Tibetan women aspire to in the United States?

4.

To what extent are these women intending to serve Tibetan communities? If so,
how? If not, why not?

5.

How did the concept of a Tibetan egalitarian society help these women to pursue
higher education in the United States?

This chapter begins with the sample student’s different statuses in the US and
their prior educational backgrounds for a better understanding of the present educational
experiences. The experiences of the twelve Tibetan women in higher educational
institutions in Western Massachusetts are the focus of this chapter. Out of twelve
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participants, only five have permanently immigrated to this country, the other seven
participants are considered international students. The international students are those
that came to the United States primarily to attend universities or colleges to study in an
accredited degree program. Six of the international students were granted either a
scholarship by the Tibetan government in exile or other independent agencies. The
students who came to study under the Fulbright scholarship sponsored by the US State
Department through Tibet Fund, based in New York City, have the obligation to return to
the communities in exile and serve for at least two years upon their graduation. There is
only one international student who is supported exclusively by her family.
In this study, the student population represented three different countries namely
Tibet, Nepal, and India. It is essential to emphasize that many Tibetans have settled in
India and Nepal after the invasion of Tibet by the Chinese government in 1959.
Furthermore, every year, there are still Tibetans escaping from Tibet in search of basic
human rights including education to the border countries. Many of these
escapees/refugees will temporarily settle in Nepal or India, and then immigrate to the US
or Canada seeking political asylum status, although a majority will eventually settle
permanently in India. They then will be temporarily taken care of by the Tibetan
government in-exile providing them with housing, food, clothing, and free schooling. The
Indian government will grant them refugee status as well.
As for the respondents’ prior educational degrees, out of the 12 participants, two
had earned Master's Degrees in India and two had earned with Bachelor's Degree in
India at the time of the interview. They were in the US earning their second same
academic level degrees, but in a different field of study. They usually repeat their highest
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degree earned because of the requirements and pre-requisites of US institutions. The
remaining eight students had high school degrees at the time of enrollment in their
respective colleges and university. Their ages ranged from 18 to 25 years old. It is also
equally important to note that four of the women are married and have young children of
their own either in the U.S. or in India. These parents' ages range from 26 to 40 years old.

Description of Sample

The following tables illustrate participants' information in a graphical form.

Tablel.l: Year of Enrollment
Year of Enrollment

Total Number

1999
2000
2001
2002
2003
2004

1
0
2
4
2
3

Table 1.1 provides the period when these interviewees were initially enrolled in their
respective higher educational institutions.

Table 1.2: Age
Total Number
7
3
2

Years of Age
18-25
26-35
36-40

Table 1.2 elucidates the age of the interviewees.
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Table 1.3: Student Status
Student Status

Total Number

International
Domestic

7
5

Table 1.4: Student Status at Interview
Student Status at Interview

Total Number

Currently Enrolled
Graduated

7
5

Table 1.3 & 1.4 illustrate the student statuses of the interviewees.

Table 1.5: Different Stages of Higher Education
Degree

Institution

Total Number

Graduate

University of Massachusetts,
Amherst
University of Massachusetts,
Amherst
Smith College
Elms College
Mount Holyoke College

3

Undergraduate
Undergraduate
Undergraduate
Undergraduate
Associate Degree
Undergraduate

Greenfield Community College
Hampshire College

Table 1.5 provides the information of the subjects’ degree programs and the
corresponding educational institutions.
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2
2
1
2
1
1

Table 1.6: Interview Sample showing different career aspirations
Career Choice

Total Number

Social Worker
Doctor
Community Developer/Non Profit Organization
Guidance Counselor
Nurse/Health care worker
Undecided

1
1
2
2
3
4

Table 1.6 lists the career aspirations of the participants

Table 1.7: Different majors of study
College Major

Total Number

Asian American Studies
Social Work
Education
Undeclared Major
Nurse
Economics
Anthropology
Health

1
1
3
2
1
1
1
1
1

Biochemistry

Table 1.7 provides the subjects' majors of study.

Results
From this study, the researcher identified five main categories and their sub¬
themes after carefully reading and becoming familial- with the data responding to the
research questions. Each of the themes is presented with a brief overview followed by
quotes from the participants to support the claim.
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The five main categories and their sub-themes are as follows:

Category 1:

Meaning of Higher Education
1.
2.

Economic mobility and social status
Support systems

Category 2:

Educational Motivation

Category 3:

Communal Responsibility
1.
2.

Category 4:

Career Aspirations
1.
2.

Category 5:

Responsibility as displaced Tibetans
Preservation of Tibetan Culture and Language

Serving the Tibetan community
Immigrant Experiences

Gender Differences in Tibetan Society
1.
2.

Equal Educational Opportunity for Both Genders
Gender Equity in the Tibetan Society

Category #1
Meaning of Higher Education
All the Tibetan women in this study firmly believed that higher education
essentially is a means to upward economic mobility. Furthermore, they also
overwhelmingly held the belief that higher education is the most important path to secure
a job or successful career. In addition, the women agreed on the importance of education
for diasporic population such as Tibetans. Hence, like many other minority groups,
Tibetans want to share the American Dream and consider higher education as a means to
this end.
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When asked, “What does Higher Education mean to you?” The responses fell into
two categories: economic mobility and gaining respect from fellow community members.
In addition, the support system plays a vital role in the attrition rate especially in higher
education among the minority populations. This is also true for the immigrant and
refugee population such as Tibetans. Therefore the sub-themes for this category include:
1. Economic mobility and social status
2. Support systems

Economic Mobility and Social Status
After the Chinese illegal occupation of Tibet in 1959. the Tibetan government in
exile under the leadership of His Holiness the 14 Dalai Lama promoted universal
education to the Tibetan refugees. At present the literacy rate of in-exile Tibetans is
estimated 74.6% (Thinley, 2005). Further, investment in the education of Tibetans
became vital to promote the cause of Tibetan self determination and an independent
nation state.
Economic mobility and social status were overwhelmingly the recurring themes in
terms of the meaning of Higher Education. All participants understood that a degree in
higher education will provide more opportunities financially and professionally. Further,
academic success was perceived as a source of status and prestige in the Tibetan
community not only for the individual, but for the family as well. In addition, the
participants viewed college education as a guarantee against placement in low paying
jobs. These feelings are reflected in the following excerpts:
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Higher education means better job and higher pay job and less physical work.
Higher education means better name to my family and higher status.
(Undergraduate student)
Higher education means a lot to me. You can always learn new things and you
have more opportunities to change jobs or go for a higher paying job.
(Undergraduate student)
Higher education means basically training for my professional life ahead. Higher
education is a lot of work too.
(Undergraduate student)
It is a stage which you can specify your career. If you have higher education, you
can use your full potential. You have to use what you have or what you wish to
accomplish.
(Undergraduate student)
My parents always tell me money is important, but not everything. So ...
basically they want me to have some social status. Well, not social status, but
respect. They think that it should be the main goal in my life, to be in a position
where people would respect me for what I am doing.
(Undergraduate student)
A chance to develop my ability to help people further, by becoming good at what
I want to do through higher education. It also gives recognition in other people's
eyes.
(Undergraduate student)
It is through higher education, I believe in the Tibetan community that one can
rise on the ladder of social mobility and can become a strong contributing
member of the community.
(Graduate student)
Higher Education means better life quality and obviously money too. Also respect
and better life for the family members.
(Undergraduate student)

Participants further viewed the higher education experience as a means to extend
their knowledge besides economic goals. These women believed that higher education
will provide opportunities otherwise missed without an education beyond high school.
They also felt blessed to have the prospect to impact other people around them by
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exemplifying the Tibetan values of compassion, tolerance and respectfulness of all
sentient beings. The following excerpts echoed the ranges of responses:

To me Higher Education means more knowledge and ways to work for the
prosperity and happiness of mankind.
(Undergraduate student)
Giving me more capability to serve the society and to open my eyes. To be
independent, tolerant and respect of other people’s views.
(Graduate student)
To achieve competence in your field of work.
(Graduate student)
For me, higher education means a chance at opportunities for advancement and
success.
(Undergraduate student)
Education is important in becoming an independent and respectful person.
Pursuing higher education is a tool I can use to gain prestige and status in life. It
also makes my existence more productive and meaningful since I will be in a
better position to contribute and serve my community.
(Graduate student)
Higher education means opportunities where one can gain access to greater
knowledge and skills in areas of interest. This helps people to become more
independent and confident in life. Through higher education, one can reach goals
of aspiration and fulfill career goals. It also gives people a sense of
accomplishment and puipose.
(Graduate Student)
Higher education means becoming more learned, having more life experience and
better job prospects.
(Undergraduate student)

Older participants in this study with children viewed Higher Education as an
avenue to model their behavior to their children. These parents felt the responsibility of
attaining higher education for themselves, which would enhance their child’s value and
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interest in education as suggested in the following excerpts:
Education brings dignity. I can be a role model or an example to my children.
(Graduate student)
If I am educated, then my children will benefit from me. They will look up to me
for problems. I will be able to help with their home works and take active part in
my children’s every day life.
(Undergraduate student)
Higher education is especially important for Tibetan women who in various
roles... daughter, wife, mother have a strong impact in both home and society.
(Graduate student)

In sum, the Tibetan women in this study valued higher education as an important
means to obtain knowledge and climb the economic ladder, thus gaining respect for being
a productive citizen of the diasporic Tibetan community. Furthermore, investment in
education especially higher education is considered important in the Tibetan communities
in exile to bring awareness to the injustice inflicted on the Tibetan people by the Chinese
government. One participant eloquently explained the importance of education as:
His Holiness the Dalai Lama always advises that education is the key to bring
justice to our cause. As a Tibetan, education is especially important as this is the
only tool to bring these matters to the world.
(Undergraduate student)

Support Systems
There are numerous examples in literature indicating the need of a support system
to be successful in the higher educational institutions. Support systems are especially
important to refugee and immigrant populations such as Tibetans who have experienced
multiple migrations. Furthermore, the need to adapt to the host country with the added
moral responsibility of retaining Tibetan culture and language intact complicates their
academic experiences thereby posing serious challenges.
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Participants of this study shared various forms of support that their families
extended while they were in school that included financial aid, childcare, encouragement,
emotional support, etc. From the following quotes, the Tibetan women reflected how
important the support from their respective families was, often provided whole heartedly,
to continue their studies.
My mother-in law provides childcare to me, helps with housework ... cooking. It
will be hard without her help since I am working full time and studying at the
same time.
(Undergraduate student)
My husband provides me support not only financially but emotional support. Big
thing is emotional support. You sometimes let go, but you have the support from
your husband. When I have things to do, I can rely on him. Although I have a
babysitter, having someone who takes care of house gives me a peace of mind.
(Graduate student)
My family helps me go forward for higher education through money, emotional
support and guidance. It is hard without support to go to school.
(Undergraduate student)
My family has been a great support for me and it is because of them, that I have
the opportunity to study in the US at such a prestigious college. They have always
believed in me and have high expectations, and this encourages me to work
harder.
(Undergraduate student)
I received tremendous support and encouragement from my parents, husband and
even from my two young children, even at this young age they would understand
the value of education. In fact, it was they who encouraged me to apply for a
Fulbright scholarship. I would not have come here leaving my children behind
without proper arrangements. I would say that my two years in program has been
very smooth with no family responsibilities and commitments and I could
concentrate and focus on my studies.
(Graduate student)

The Tibetan Association of Western Massachusetts provides a much needed sense
of community for many of the students. This is especially important for the international

students who have left their families to study in the US. This association is a tightly knit
community. Like other ethnic communities, the Tibetan community gathers frequently to
remind themselves the importance of maintaining the Tibetan culture and identity in the
US. In addition, the fight for the awareness of the cause of freedom and self
determination of Tibetans in Tibet made the bond of exiled Tibetans stronger. The
association meets to celebrate such auspicious days as Tibetan New Year, His Holiness
the Dalai Lama’s birthday, Tibetan Uprising Day, and other important Tibetan occasions.

When you have problems, you can ask for help without hesitation. I am sure they
are going to help me. For example, when I was sick, they came to visit and
brought what I like to eat. They are always happy to help.
(Undergraduate student)
When I first came here, they drove me around the town and helped me with
groceries. I am so greatly appreciated that these Tibetans provided a second
family for me away from my families in India. It is really hard being away from
all the people that I know.
(Graduate student)
I am so appreciative that the Tibetan community makes sure they call us to
participate in their community events.
(Undergraduate student)
Tibetan students at this college are close with Tibetan students at the five college
area. We get together. I got friendship and support from other students.
(Undergraduate student)

Besides family support, other types of support network were needed to ensure the
students’ positive experiences in their respective schools. These support networks
include, but are not limited to friends and professors who understand the students’
problems and provide necessary help.
Friends provided much needed support to the interviewees. Tibetans are a
displaced population who have left their families, in some cases, and have decided to
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continue education. Thus, friends were a source of motivation, inspiration, and help that
they would not be getting otherwise.
I had friends, lecturers, counselors and other support network that added
positively to my college experience.
(Graduate student)
My best friend is always there when I have questions related with course selection
and planning. Initially, she has helped me with English such as editing papers and
math problem while I was doing GED.
(Undergraduate student)
Yeah, classmates... some of my classmates, we study together and go out
sometimes. But, hanging out friends are different. They are not science majors.
Classmates are science majors, so they support academically but then other
friends socially and stuff like that. Friends and I talk about things not related to
school. It helps me to elevate problems.
(Undergraduate student)

Participants expressed their luck in encountering great professors who helped
to provide a professional support network. These Tibetan women recounted experiences
with professors who understand the difficulties faced by these students while pursuing
higher education in the US higher educational institutions. Some provided emotional
support and academic guidance while others acted as mentors.

My professor is so aware of the presence of prejudice and racism that she gives
special attention and care to the minorities and international students in my
program.
(Graduate student)
I took his ... class. He has been very supportive for any questions regarding
course. He is friendly and easy to talk with.
(Undergraduate student)
My professor helps me see things different. I am hard on myself and sometimes
when I get disappointed, my professor helps me to be realistic. He helps me see
little things that I have achieved so far.
(Graduate student)
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I have one instructor who gave me extra time during exams, provided me tips how
to study and prepare for exam. She understands that I am English as Second
Language student and therefore needs little extra help. That was very helpful.
There are many instructors who do not understand at all the challenges ol ESL
student.
(Undergraduate student)
I received support from people in my program especially from my academic
advisor. She has been the guiding force behind my academic achievement at the
University.
(Graduate student)
Some of my professors are there to give me advice on certain paths that I choose
and are very encouraging.
(Undergraduate student)
There was one particular professor I was very close to. She was my academic
advisor. I just go to her office and we talk about anything and everything, a lot
about Tibetan religion and also a lot about Tibetan culture. She directs my
academic courses as well.
(Undergraduate student)
My advisor, she is nice. I have my other professor doing my independent research
in biology. They advise on what classes to take, whether it is going to be tough for
you on that semester. Yeah... they are pretty helpful if you go to them outside
class too.
(Undergraduate student)

In summation, many types of support systems were helpful in problem solving
while attending school. Tinto (1993) and Bean & Metzner (1985) mentioned in the
persistence theory that in order for students to persist in schools, social integration is
necessary. Participants in this study exemplified various support systems as contributing
to their academic success. Furthermore, due to the enormous sense of community among
the Tibetans in the Pioneer Valley region, none of the participants in the study withdrew
from their respective colleges and universities. The students instead expressed their
experiences as very rewarding and pleasant although they encountered initial problems of
adjustment in a completely different environment.
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Category# 2
Educational Motivation
Refugees are populations that need unique adaptive resources and abilities to
overcome hurdles to survive in their new environment (Um, K. 1999). This sense of
adaptation to a new culture is especially true with Tibetans who may have experienced
multiple migrations within their lifetime due to the unique nature of their political status
as stateless citizens. After Congress passed the 1990 Immigration Act (Comprehensive
Immigration Action of 1990, Sec 134) that granted 1,000 visas to displaced Tibetans
from the communities in-exile in India and Nepal to the United States, Tibetans were able
to immigrate to the United States. They then reunited with their family members, and
were able to educate their children and their relatives as well. This is quite an
accomplishment for this newly immigrant refugee population.
Out of twelve women in the study, ten participants are the first generation in their
families to pursue college education; some are even the first generation to graduate from
high school. Nevertheless their parents emphasized the importance of education as a
foundation of a successful future. All twelve participants expressed that they were
fortunate to obtain an opportunity to study in the United States. Furthermore, the
perception of America being a land of opportunity was foremost in the minds for these
women. The participants appreciated the opportunities in the context of the Tibetan
community at large. When asked, where do they get their motivation to overcome
obstacles in school? The interviewees stated that it was their parents* dedication and
devotion to their education. They drew tremendous strength and motivation from their
parents who sacrificed a great deal of their limited resources and time for their education.
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In addition, separation from family members motivated them to prevail over hardships
while at school. These views were reflected in the following quotes:

I really get motivated because whenever I think about how much my parents have
struggle to give me all the education I have. Whenever I talk to my mother on the
phone, it is a lot of motivation because of what her life represents to me. Her life
is an inspiration for me, what she went through and everything. My mother
reminds me that I am the one she looks up to for her own tragedy. She worked for
me. I am honored.
(Undergraduate student)
My parents just finished twelfth grade in India, they didn’t ... like they just
married and started business. They did not have college education, but they
stalled business. Now they realized that it is not so easy to get a career without a
degree. So they emphasized a lot on education, higher education.
(Undergraduate student)
My parents’ hope and aspirations and my husband’s dedication to my children for
these two years have always motivated me to make best use of time here.
Moreover, I have a moral responsibility and commitment for the Fulbright
scholarship that I received from the government that always makes me feel
obliged to work hard. Most importantly, I have an intrinsic motivation and strong
determination that has always made me move forward in life.
(Graduate student)
My biggest source of motivation is to leave my mom back home. It is really kind
of hard. If I don’t do what I want to do then what is the point of leaving my
family. That is one of my biggest inspirations. I do not want to end up cleaning
houses or do meaningless jobs. Yeah, I will get jobs but I want jobs that will help
others.
(Undergraduate student)
Sometimes when I become lazy and don’t study, I make myself feel guilty that
my mother works hard for my benefit. Also I try to remind myself that I’m
fortunate to have the opportunity to pursue an education.
(Undergraduate student)
Not anyone from my village graduated from high school. For me being in college
it is a big thing for everybody. To my family, they would say “wow your daughter
is getting ... degree even though they do not know what ... degree is but they
knew that I am in college”. They are ven proud of me...
(Undergraduate student)
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Although it was not easy going to college on my parents’ hard-earned income, yet
it was all worth paying for at the end. My parents were always willing to provide
me with financial as well as moral support to pursue my goal.
(Graduate student)

One participant from Tibet narrates how she drew motivation from her life
experience. Having seen how her parents endured ridicule from the village people for
sending a girl to school, she appreciated the importance of education from a young age.
The participant therefore felt blessed with the educational opportunities she was
presented with.
Many of the women in Tibet do not believe in education. Women do the
housework and serve the family. Men work outside and go to school to get
education. In Tibet, there is no job that requires education either. Furthermore
there is no school to get education either for women. Men go to school and get
education so that they could read pray books. I believe that men’s education is
accepted more than women’s. Therefore I was treated badly when I went to
school in my village because I was only girl who went to school. They were not
approved of me going to school. People were mean to both my parents and me,
saying why I am going to school. They said it was waste of time. However, my
parents did not think so. They believe in education.
(Undergraduate student)

Older participants with children took the separation from their families, especially
their young children, as a source of motivation to reach their goals. They saw this
as an inspirational moment. In addition, these women want to be a role model to their
children and instill the value of education from a young age. Like the participants’ own
parents and His Holiness the Dalai Lama, these parents also want to emphasize the
importance of education to their children especially being a displaced population.
My children are the primary motivators for me to go onto higher education. I want
to set examples and guide them as they grow and make choices in life. I want
them to become more educated and successful than me as well.
(Graduate student)
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Children motivate me to be an example to them. Education is a life long process.
(Undergraduate student)
Children are future of Tibet. They need to be educated in order to know about
their Tibetan culture and identity. If I have higher educational degree, they too
will most likely go to college and be educated.
(Graduate student)

Participants perceived the responsibility not only to attain their individual goals,
but also the obligation to help their family and the Tibetan community at large. Thinking
of the broader scheme gave the individuals the invaluable ability to overcome obstacles
and rejuvenate their energy when their spirits were low. In addition, education ensures
economic assurance and satisfying career tracks that enable one to help family and
community.

Many Tibetan people work here in the United States for long hours for little
money, I don't want to do that. When I think about that it motivates me to study
hard. I want to do something more so that I can help my family, my village, and
my Tibetan people.
(Undergraduate student)
One of the things my mother stresses is the fact that we do not have a country, so
every generation have to take their responsibility. I, not only have the
responsibility to myself, but also to the Tibetan population as a whole to be the
most helpful and qualified person I can be. Sometimes when you do just study for
yourself like I can study hard and make more money, that is not enough
motivation. But when you think in a broader scheme, I am doing this and so later I
can help more people, sometimes it helps. So my mother helps to direct my mind
as to how I should think when I am not motivated.
(Undergraduate student)
Education is so important because if one is uneducated, even if you wish to do
something then it is kind of like ... you can’t do as you wish. To have education is
not enough; to have good motivation to serve others is more important.
(Undergraduate student)

When faced with hardships, participants resort to different wrays to solve their
problems and to motivate themselves to stay focused. Two participants said that they
preferred to think from a Buddhist perspective so that it eases their mind knowing that
they are not alone in this world with problems.

I just think in terms of Buddhism. If something unhappiness happens, I try to
think in a broad way. Everybody has problems and I am not alone. It helps me to
stay balance state of mind. Mostly I used to think in terms of Buddhism.
(Undergraduate student)
Before I go to bed every night, I always tried to read books on Buddhism so just
to keep things in perspective. Sometimes when you are too consumed with
problems then you read a book and you realize in the end, that won’t matter as
much as what good person I have been. Sometimes it helps me in keeping things
in perspective.
(Undergraduate student)

In summation, all the participants drew their motivation and inspiration primarily
from being a Tibetan refugee. Exiled Tibetans were always reminded from childhood the
importance of education and the need to work towards freedom of Tibet from the Chinese
oppressive regime. Furthermore, the participants felt fortunate and blessed to obtain the
educational opportunity to study in the United States. Thus, they wanted to make the best
use of the resources and the educational opportunities available to them. Like other
immigrant groups, the participants most likely want to attain the American dream of a
more luxurious life with leisure time including a prestigious professional career, but it
was never expressed during the interviews. Instead, the separation from their respective
families, educational opportunities, and the responsibilities as a Tibetan came as primary

66

factor for their educational motivation. This idea is poignantly pointed out by one of the
interviewees:
Being a refugee community in India, we have a cause to fulfill. I became a teacher
and then a community developer not out of choice, but out of need. My
community needs people who can lead and make difference in the life of the
Tibetan youth because youth are our greatest asset which no nation can deny. This
responsibility in me drives me to go further in studies. We trust that someday we
will be going back to our homeland and we have to transfer all our knowledge
back to our homeland and this motivates me to acquire more knowledge and
skills. Therefore I am always prompted to be one of these persons that have these
responsibilities.
(Graduate student)

Category #3
Communal Responsibility

The sample students elucidated a remarkable sense of duty to serve the Tibetan
communities in-exile and fight for the cause of Tibetan Freedom. This feeling might be
quite different from other ethnic immigrant groups due to the Tibetan’s unique stateless
status and the obligation toward educating other groups about Tibet’s political issues.
Serving one’s country, community, and family in eastern cultures take priority over one’s
individual needs and interests (Merriam & Associates, 2002). This is especially true with
the Tibetan people who have the common cause to fight for their freedom from the
Chinese Government since the illegal occupation of Tibet in 1959. Furthermore, the value
of serving the Tibetan community is instilled in Tibetans who attended Tibetan schools or
grew up in exile communities. Thus the sub-themes for this category include:
1.

Responsibility as displaced Tibetans

2.

Preservation of Tibetan culture and language
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Responsibility as Displaced Tibetans
All participants in this study were born after the Chinese invasion of Tibet in
1959. Two of the women are from Tibet and the remaining ten are from exiled
communities in India or Nepal. These women are all well aware of the political situation
in Tibet. Hence these women expressed the need to serve the Tibetan community as part
of their moral responsibility. In India, there are frequent marches and protests organized
by different groups to condemn the Chinese oppressive regime in Tibet as a constant
reminder of the diasporic situation. Likewise in Tibet, there are repeated crackdowns of
groups related to activities involving Tibetan freedom. For example, in Tibet the mere act
of owning a picture of the exiled Tibetan leader, His Holiness the Dalai Lama, can land
someone in prison. The responsibility shared by the participants as stateless Tibetans is
eloquently expressed in the succeeding quotes:
Serving the Tibetan community is my top priority.
(Undergraduate student)
Being part of the Tibetan community in exile, it is my duty to fight in the cause
for a Free Tibet and help the Tibetan community. I have been doing so my whole
life, whether through grassroots organizing, NGOs or hands-on action.
(Graduate student)
It is the responsibility of every Tibetan to serve the Tibetan community.
(Undergraduate student)
I strongly feel that serving the Tibetan community is very important and is the
responsibility of every citizen.
(Graduate student)
I am very proud to say that it is utmost important to serve the government in exile.
It is a well known fact that no one will like your fruit tree to hang its fruits into
your neighbor’s yard instead of yours. You will want your fruit tree to give fruits
to you, who grows and waters it instead of giving the fruits to your neighbor.
Likewise, being a Tibetan it is your responsibility to serve your government
otherwise, is it the responsibility of the Chinese to help us?
(Graduate student)
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I wish to serve the Tibetan community. In fact, I see my education as a way of
getting to a position when I can influence meaningful changes for my people.
(Undergraduate student)
I strongly feel that serving the Tibetan community is very important and is the
responsibility of every citizen. One of the goals of providing education is to make
Tibetan children more productive citizens of Tibet in particular and in the world,
in general.
(Graduate student)
I really like to serve Tibetan community although I don't have specific skills, but
I want to try my best through good motivation. Being a Tibetan, it is my duty to
serve Tibetan community.
(Undergraduate student)

From these data, it is apparent that the participants take pride in serving the
Tibetan community. They view their service as part of their identity being a Tibetan and a
stateless person. The need to fight for Tibetan statehood from the People’s Republic of
China was recognized as one of their main responsibilities. In addition, the participants
acknowledged the fact that their education will further the awareness of the Tibetan
political situation in the world.
Through the interviews, participants elucidated that they belong to different
organizations to promote the cause of Tibet, either by educating the immediate college
population or the Pioneer Valley area residents at large. Some organizations include
Students for a Free Tibet, Tibetan Student Association (University of Massachusetts,
graduate student association), Tibetan Association of Western Massachusetts, Tibetan
Women's Association, and Amnesty International. Participants expressed that their
primary reason for joining these organizations is to bring awareness to the Tibetan cause.
These groups over the years have accomplished numerous activities thereby gaining
sympathy to the Tibetans fight for nationhood. The following quotes reflected the
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obligation perceived by the participants as Tibetans, the responsibility to educate people
about cultural genocide and the Chinese repressive regime in Tibet.
I think it is important to teach about the Tibetan cause because if you make people
know about what is happening in Tibet, you will receive more support.
(Undergraduate student)
That comes as being a Tibetan. I feel that it is my own moral responsibility to tell
people about Tibet.
(Graduate student)
I belong to Tibetan Association of Western Massachusetts because we share a
same goal to preserve our culture, support activities related with the Tibetan
issues.
(Undergraduate student)
I joined Students for a Free Tibet because I think ... first thing was the obligation.
I felt like I have the responsibility to do it. It would be an embarrassment if you
are like, yes I am a Tibetan but I am not going to be part of SFT. I think what SFT
is ... its main goal is to help Tibetans so they are not taking a stand. They are not
saying we want complete independence like TYC or other people like we want
autonomy. They are working towards ... working in solidarity with Tibetan
people. What ever helps them to the best degree.
(Undergraduate student)
I showed movies at my college. We talk about Chinese invasion to my country.
(Undergraduate student)
I belong to SFT ... Students for a Free Tibet... because I am a Tibetan and I think
it is important to spread awareness about Tibet.
(Undergraduate student)
I think that ... you know, being a Tibetan. And SFT, I feel really passionate about
SFT because I was a member before. I’m really inspired by all they have
accomplished and like... helping World Bank. They have done many nice things
and they are still following non violence ways. So I see them doing something
under the umbrella of His Holiness the Dalai Lama, but in a different way like
they are achieving things by doing something on the same principle. So I really
like the idea and I like the idea how students can make a difference.
(Undergraduate student)
It is important to join Students for Free Tibet. Through SFT, we can make
awareness how important Tibetan struggle is. We make awareness among
different countries about Tibet.
(Undergraduate student)
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Although not an active member in student organizations on campus, the
participant expressed that it is important to provide moral support to those who are
committed to the cause of Tibetan freedom.
I belong to Tibetan Women Association and Tibetan Youth Congress. I am not an
active member of the Tibetan Student Association, yet I feel it is important to be
at least a member to give moral support to those who are actively engaged in the
mission of these organizations.
(Graduate student)

One participant did not see the need to join student organizations as long as she is
cognizant of the importance of serving Tibetan community.
I think it is important to serve Tibetan community for a Tibetan. I do not believe
that I would join organizations like Students for a Free Tibet to serve the Tibetan
community.
(Undergraduate student)

In summation, all participants are well aware of the political situation in Tibet and
the need to promote the Tibetan cause. These women use various platforms to bring
awareness to the plight of the Tibetans such as student groups on college campuses.
Students were instrumental in regime change in the South African apartheid government,
so Students for a Free Tibet have the same political agenda as well. The responsibility of
serving the Tibetan community in some capacity was articulated by all the participants.
Many expressed the need of activism as part of their moral obligation. Being a Tibetan
refugee entails challenges and complexities besides adjusting to a new country.

Preservation of Tibetan Culture and Language
Participants articulated the cause of Tibetan freedom as an opportunity to preserve
the language, culture, and religion of Tibet, which is suffering under the Chinese
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occupation. In Tibet, Tibetans are a minority in their own country due to population
transfer encouraged by the Chinese government with economic incentives. Today, 7.5
million Chinese settlers are in Tibet. Furthermore, the Tibetan culture, language, and
religion have been undermined since the “sinocization” program was widely
implemented, in which the schools are mainly taught in the Chinese language. Tibetans in
exile therefore strongly felt the need to preserve the unique Tibetan culture not only as a
museum artifact, but as a culture that is alive and prevalent. Participants also recognized
that it is their responsibility to keep Tibetan culture thriving for the younger generations.
These quotes reflected their feelings:
If there is freedom, we have the liberty to keep culture, religion, language alive
and continue to pass to the next generation.
(Undergraduate student)
Tibetan culture is unique and I think it is important to preserve it. Specially
Buddhism is important because of the current world situation of violence.
(Undergraduate student)
I think as long as we maintain Tibetan identity and culture, we have
independence. Right now language, culture, and history itself will keep us distinct
from the rest. No matter we get independence, people are going to say we are
different if we are able to maintain our culture and language.
(Undergraduate student)
Since we do not have country, we have to at least preserve our language and
culture. In that way, we can say we are Tibetans. Otherwise how can we maintain
our identity as Tibetans? We will be like anyone else.
(Undergraduate student)

There is fear in the Tibetan community that with immigration to the US, western
culture will influence the younger generations and thus, there is more pressure for the
older generation to preserve Tibetan culture and language.
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Everybody has right to have their own nation, but we don't. If we do not get
independence then we can not preserve our culture properly in western country in
exile. In long term, there is lot of influence from other cultures. Your identity will
mix up. Especially for Tibetans, it is important to preserve Buddhism because
Buddhism is essential to create peace in the world.
(Undergraduate student)
Since we immigrated to the US, there is great deal of western influence, so it is
very important to preserve Tibetan culture and language for not our generation,
but future generations. Through Tibetan culture and language, we can hold our
identity as Tibetan.

The importance of preserving Tibetan language outside Tibet is echoed in the
following quote:
Language is the root of culture because if you lose language, you are losing your
identity. It is through language that you can learn your history, ethnics, and your
lineage. For Tibetans especially, through language, we can learn the essence of
Buddhism. Except Sanskrit, Tibetan language can give all essence of Buddhism.
Although Dalai Lama says that all religions have same potential to create
happiness to all sentient beings, Buddhist ideology has a special idea of
interdependence. There is nothing in the world which can grow by it self.
Everything depends on cause and condition.
(Undergraduate student)

A participant who visited Tibet recently recalled how she met Tibetans and was
shocked to realize they could not speak Tibetan. Chinese language is the prevalent
language with its advantages under the Chinese occupation. Today, fluency in Chinese is
a requirement for obtaining any jobs in Tibet.
I think cultural preservation is important. I felt most strongly when I went to Tibet
last year. I saw that in Tibet itself, I met couple of people who did not speak
Tibetan... actually that was in China. I met this Tibetan girl in Beijing who did
not speak Tibetan, who only understood some. The thing that kind of surprise me
was when I have been in Lhasa for couple of months, even my relatives they mix
so much Chinese with Tibetan. Some of them do not know basic things like days
of the week in Tibetan. So I was thinking, in Tibet itself where our language
originated, this is the state of our language and culture. We better try to preserve
it.
(Undergraduate student)
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One participant expressed the immense responsibility of the present generation of
Tibetans to retain the culture and language alike outside of Tibet. Under the Chinese
occupation in Tibet, the older generation is slowly dying and the youths have pressure to
adapt to the Chinese culture with all its advantages and incentives. The urgency of
Tibetan culture and language preservation in exile was reflected in the following quote:

Tibet is a dying nation which is now being destroyed brutally by Chinese. Leave
aside killing our people, they are destroying our culture and tradition and
replacing with their substitutes. Therefore it is the duty of the Tibetans outside
Tibet to preserve our rich culture, religion, language and tradition. If our youth
know about the cause of our country, they would definitely know their
responsibilities. Tibetans should also know that if we Tibetans do not preserve our
identity (of rich culture and tradition), we would repent a lot when our culture
becomes a museum piece. Before it becomes a showpiece for any museum we
should keep it. As a saying goes “a bird in hands is worth two in a bush”.
(Graduate student)

In summary, serving the Tibetan community is very important to these study
participants. These women felt the need to impact future generations of Tibetans by their
commitment to the cause of a free Tibet. In fact, they see their education as an avenue to
promote awareness of the Tibetan issue. Further, the participants recognized the
importance of preserving the unique and rich Tibetan culture alive, in exile, away from
their native homeland, thereby joining Tibetan support groups, cultural groups, and
regional groups. Thus, communal responsibility mainly consists of serving the Tibetan
community directly or indirectly, promoting the cause of Tibetan freedom, and
preserving the unique culture intact while in diaspora. Participants in this study were
cognizant of the Tibetan political stage in the world and the need to promote the cause.

74

Category # 4
Career Aspirations
From this case study, it was clear that these Tibetan women still continue to enter
the traditionally female professions in large numbers. They particularly sought teaching
or the social service professions, in which they could serve the needs of the community.
Most of the participants indicated that they sought careers in these professions because
they were responding realistically to the dire need of such professional people in the
exiled Tibetan community. This applies especially to the women who came with
Fulbright scholarships that stipulate their return to work in India for at least two years.
When participants were asked about their career aspirations and their professional
goals in life, their responses ranged from serving the Tibetan community in some
capacity to their personal experience. These women have carefully planned their career
goals so that they are positions to help their community and at the same time able to earn
a living. Hence, the sub-themes for this category include:
1. Serving the Tibetan Community
2. Immigrant Experiences

Serving the Tibetan Community
Tibetans, being a diasporic population, have a common cause to fight for their
self-determination and nationhood. From a young age, these beliefs were constantly
repeated, expressing the importance of serving the Tibetan community. In addition,
Tibetan schools in India have curricula in which they incorporate Tibetan history and
language. Lately, there are initiatives to teach every subject in Tibetan so that the youths

75

will be proficient in their native language, although this comes with problems as well.
Participants have reflected on how their professional goals have been influenced by their
identity as Tibetans and the need to serve their community.
Older participants with several years of teaching experience with Tibetan children
observed the severity of the problems of lacking necessary support system and the
complexity of their parents in Tibet to send their young children into exile in search of
better education and life. Recently the Chinese government has cracked down on these
families in Tibet and demanded their children be sent back home from India or face
serious consequences. The following quotes echoed the participant’s desire to provide
help to the community:
I want to be an educator so that I could help the Tibetan children and particularly
the ones that are coming from Tibet. They seem to have many learning problems
after leaving their parents behind in Tibet and being isolated from everything that
they grew up with.
(Graduate student)
During my several years of teaching, I observed that students often lack the
necessary support and awareness regarding career options and directions in life. I
often saw that students followed the crowd when it came to choosing colleges for
higher studies. Many of the students wanted to join those schools that their friends
were interested in, regardless of their own interests and future prospects. I also
strongly felt students needed support and guidance in planning their career paths
and emotional support in adjusting to the complexities of school. I hope I will be
able to help children when I get back to India.
(Graduate student)
I have always wanted to find a profession that would do three things: enable me to
help people in need to an utmost capacity, enable me to help in the fight for a Free
Tibet, and be a profession that I would be passionate and become proficient at.
(Undergraduate student)
Working in UN is something that I always wanted to do ... like to give to the
community and I know if I get to UN. I can do a lot of things to the Tibetan
Children. I can also help the greater world. Basically I want to go into something
which involves making policies and stuff.
(Undergraduate student)
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Participants in the study mentioned that they developed their career aspirations
partly on the basis of the Tibetan community needs. It is also noteworthy to point out that
majority of the students are the first generation of their families going to college and most
definitely the first one in the family to study in US educational institutions. Despite their
own educational backgrounds, their parents encouraged these young women to study, and
provided them with the necessary support. The students’ parents are, however, not
necessarily aware of the spectrum of career options available in the job market.
Furthermore, during the interviews, these women did emphasize that despite the
importance of their immediate family members in nurturing their zeal for more
knowledge, they claimed to be the ones to make the ultimate career choices for
themselves. The excerpts elucidate the responsibilities perceived by the participants
toward the displaced Tibetan communities.
Maybe once I become a doctor, I could help Tibetans in refugee camps by
opening health camps and providing free examination, medicines and health
education. Tibetans as it is are a minority in every exile community that we live in
and so, it is important for us to help each other.
(Undergraduate student)
I want to go to nursing school and become a nurse practitioner if possible. I want
to earn money, but also help people in my village. There are many sick people
and it takes them four hours to see a doctor. I want to provide them help in terms
of medicines and also promote health education.
(Undergraduate student)
At some point, I hope to go back to India and serve the Tibetan community as a
school counselor. Due to the ever-growing trend in the society, students are faced
with many challenges that may directly affect their academic, personal, social and
emotion. A school counselor can assist the students overcome those challenges
and provide them the necessary tools to become a successful and a responsible
human being.
(Graduate student)
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We are in exile since 1959 and our people are displaced and need help. Our exile
government has been involved in development work since its inception. Someday
when we gain our independence we would be again into development work of
replacing our people in Tibet. Therefore I have a feeling that development work is
empowering people who are displaced.
(Graduate student)
In my village, there are not much resources, not in my village but next to my
village. Ninety percent of the people have physical problems with their legs and
arms. Hopefully through my degree, I could work for some money or do some
study with that area.
(Undergraduate student)
I would like to apply for grant and work with Tibetan people who need help. I
want to educate about health. There are many people dying of tuberculosis,
hepatitis, especially in the older generation. I want to educate how to take care of
their health. Sex education is also very important in Tibetan society. We are very
discreet about this topic. With good job and more money, I would like to go to my
community in exile and help.
(Undergraduate student)
I hope to become a researcher in life, as I am very interested in undertaking
research work. When my children become adults and independent, I would
engage myself in research work. I see numerous research areas in Tibetan
community where Tibetans need researchers to find whether we are on the right
direction and to serve the purpose of our intended goals. Tibetans have made
tremendous success during the last decades after coming into exile. I feel that we
lack in terms of producing authentic information on programs that we undertake
for the benefit of our community. That is why I have a great interest in doing
research.
(Graduate student)
I have always wanted to find sponsors for those poor Tibetan children in small
villages in India, so that they can go to a better school and become a better person
in life. I think educating young Tibetan children is the most important thing at the
current situation.
(Undergraduate student).

One participant who has yet to decide her career options reflects how she is
distinctly aware of her responsibility as a Tibetan in making her future career choices.
I am not sure. But I want to gear a professional career towards the freedom
movement.
(Undergraduate student)
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As refugees in developing countries such as India and Nepal, with their own
economic problems, Tibetans often have limited job options. This problem has gotten
worst since there are many highly educated Tibetan youths in exile with college degrees.
The Tibetan government in exile, previously the primary source of the job market is
stagnant as well. This recent phenomenon of unemployment among the educated youth
now “led to their growing out-migration from the refugee settlements” (Methfessel, 1995,
p.18). This concern is voiced by one participant in the following excerpt:
The scope of suitable jobs is limited in a Tibetan community and the rate of
unemployment is also on the rise. Some Tibetan youths holding a bachelor’s
degree are unemployed after graduating from colleges. There are Tibetan youths
who are seeking volunteer jobs, but they still find it hard to get one. It becomes
frustrating for those who are energetic and ambitious to become successful.
Therefore, sometimes I feel the concept of serving Tibetan community is an
outdated one. However, we are also certainly short of professional people such as
doctors, researchers, economists, demographers, computer engineers etc. in
various fields. I strongly feel that it is the responsibility of those Tibetans who
have obtained higher degrees in specialized fields must go back and serve. There
may be better job prospects outside the community, but this is needed to bring
change to our Tibetan community in exile.
(Graduate student)

In sum, the international students have a tendency to choose careers that are more
realistic to obtain jobs in exiled Tibetan communities in India and Nepal. This situation is
especially obvious with students who pursued their education with a scholarship from the
government in exile; the scholarships stipulate that upon the student’s graduation, she
needs to serve the Tibetan exile community for at least two years. Students who have
permanently immigrated to this country, however, are more creative with their job
options. Further, it is important to note that many of the interviewees’ parents are not
aware of their various career options although they provided support in career choices of
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these young women whole-heartedly. Due to the limited career options in the Tibetan
community in exile, it is hard for parents to guide and counsel their children’s career
aspirations. This is particularly hard when these young women study abroad with various
career options never known before in the Tibetan community in exile or in their native
homeland Tibet. However, these women seemed to take these challenges in stride, with
determination and pride.

Immigrant Experiences
Tibetans are an uprooted population. Many of these participants have experienced
multiple migrations. They recognize the challenges of coming to a new environment
whereby one needs to adapt to the host country while retaining one’s own culture. To all
the women, immigrating to the US or coming to study as a student was a self-directed
choice which emerged from a desire to succeed professionally and financially.
Experiences as an immigrant to this country have influenced participants' career
choices. Like other immigrants to this country, Tibetan students in general, and
particularly those from Tibet, need to learn a different language and culture. The
immigrant experience is harder when the participant was not previously exposed to
American culture or life either via books or movies, and this is their first migration
experience. One participant from Tibet explains her struggle to learn the new language
and culture. Thus she wants to help others who go through the same experience and
remind them that they too can overcome the problems she did.
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I came to this country like many other immigrants without any knowledge about
American culture or life. I had to leam the new language and faced many
hardships like many other immigrants. These experiences made me a stronger
person and want to help immigrants who are facing similar hardships. I want to be
social worker and help not only Tibetan immigrants, but also other immigrants. I
want to help immigrants settle into new lives and provide resources. I want to
help somehow to be able to become self sufficient and become familiar to this
culture and to show that you can do it in this country
(Undergraduate student)

Participants acknowledged that they changed majors and careers so that they
would be able to obtain jobs in the future. Immigration to the US has exposed these
women to many career choices commonly not experienced in India or Nepal. There were
initial moments of confusion with selecting classes and planning career goals when they
first arrived to this country due to the differences in the educational system.
Coming here at my college is a big step for me, when I was back in India, I never
imagine going to a US college. I experienced a hard time for the first few months
because the teaching styles are different. But now, I am getting used to it, so it is
not as difficult.
(Undergraduate student).
Since I am majoring in anthropology focusing on medical anthropology, I want to
do some research in medical field. If that does not happen then I want to become a
nurse so that I can help other people.
(Undergraduate student)
In this country, nurses are paid quite well. This job demands lot of work. I never
thought I would be a nurse one day. Now here I am doing it. I can pay my bills
and help my family as well. Nurses earn good money.
(Undergraduate student)
First I major into education and then went into nursing school. I am not sure
(laughs). I realized, I can’t do nursing. It is not for me, not how hard it is but it is
not for the professional job. I don’t want to be... I am scared of shots. And then I
was considering what I was interested is to help people. Only to help people is
become a social worker. With social worker, I realized that I not only will be able
to help variety of different people but make change their lives. That is the reason
why I majored in social work.
(Undergraduate student)
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Before I want to be a teacher, I changed because I was sick and met lot of patients
who were helpless. Now I am focusing on healthcare, maybe nursing home or
child health care.
(Undergraduate student)

In conclusion, besides the immense desire to serve the Tibetan community in
some capacity, the experiences of immigration shaped the students’ present career
aspirations as well. There were initial moments of confusion, but with proper counseling
and guidance, the students were able to overcome the hurdles. The concept of helping
their families is high in their priority with regards to immigration to the United States.

Category # 5
Gender Differences in Tibetan Society
From the interviews conducted, the participants offered two different perspectives
on gender differences in the Tibetan society. On further examination, it was evident that
the statements made were based on their experiences particularly where they were born
and grew up. Two of the participants were born in Tibet and came to the United States to
study as young adults. Thus their perspectives were quite different from their
counterparts born and bred in India or Nepal where the Tibetan government in-exile
prompted gender equality in terms of educational access or the general status of women.
Education was always a top priority for His Holiness the Dalai Lama since coming in to
exile. At present, under his leadership, there are 85 Tibetan refugee schools in India and
Nepal. In these schools, Tibetan, English, and Hindi are taught as the core subjects. Most
of the teachers are Tibetans as well. The scenario is very different in Tibet. Under the
Chinese repressive regime in Tibet, the Tibetan women have suffered a great deal in
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terms of their basic human rights. Their culture and language is threatened especially
with the “sinocization” program in which the schools are all taught in Chinese. Therefore
the participants from Tibet offered a different view on the general status of women.
The sub-themes for this category include:
1.

Equal Educational Opportunity for Both Genders

2.

Gender Equity in the Tibetan Society

Equal Educational Opportunity for Both Genders
The respected status of Tibetan women is supported by all the participants who
were born in India or at least grew up in India. They attributed this status to enjoying the
same educational opportunities as Tibetan men. After the Chinese invasion, educating
youth has been a top priority for the government in-exile. Thus education was and is
available to all the Tibetan refugees. Tibetan parents too have adapted to the importance
of educating their children realizing the opportunities of education. In exile, the ratio of
female and male children enrolled in schools is almost the same. The feelings of equal
educational opportunity of both genders are expressed in the following excerpts:
Tibetan women do enjoy the same educational opportunities as Tibetan men. At
present, most parents believe educating all of their children is important. They
don’t differentiate between their children based on their sex.
(Undergraduate student)
I think the Tibetan women enjoy the same educational opportunity as Tibetan men
as long as they are determined to work hard and pursue their ambition but parents
need to stress the importance of education.
(Undergraduate student)
I believe that both Tibetan women and men enjoy the same educational
opportunities because all the schools scholarships for further studies are open to
both genders without any discrimination.
(Graduate student)
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Women are equally intelligent and hard working as men. and now a day families
send both sons and daughters to schools. There is no discrimination between
genders in the Tibetan community compare to some places.
(Undergraduate student)
Both boys and girls are sent to school. There is no rule saying girls should not join
school. The concept of attending school is same for both genders.
(Undergraduate student)
I think as long as women themselves have the ambition of getting a high
education, they will be always given plenty of opportunities.
(Undergraduate student)

Two participants acknowledged that there are equal opportunities of education
available to both the genders in the exiled Tibetan society, yet cultural stereotypes
sometimes impede their career aspirations, thus limiting their educational pursuits.

Our society provides equal educational opportunities such as further studies
abroad, scholarships, vocational training and various job avenues but there are
cultural stereotypes based on what profession one chooses that might be the case
for some men and women limiting themselves to only a few educational
opportunities.
(Graduate student)
I think Tibetan women enjoy same educational opportunity as men but to a limit
because society still has the ideas of traditional/non traditional jobs for gender.
(Graduate student)

Educational access is quite different in Tibet. Participants who emigrated from
Tibet provided a different perspective. As already mentioned, under the Chinese regime,
Tibetan women suffer the double discrimination of being a Tibetan and a woman. Thus,
the educational opportunities are scarce for girls. Parents also favored boys over girls to
attend school.
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In my village, two girls from the whole village went to school. And everybody
else is boys. They make fun of my family and relatives. They could clean the
house and gather the animals. You are just wasting kids to go to school. What
they learned is useless. But my mom ignored it. What she believed and what I
kind of followed is that education is not only for boys. It is for both genders.
(Undergraduate student)

This participant went on to recount the experiences of girls in her village in Tibet:
Even now in Tibet, there are not many girls going to schools. Girls are not as
powerful as boys. It is very sad thing to do. Parents prefer to send boys to school.
They sometimes don't send them to school. They keep them at home. It is all
about the families.
(Undergraduate student)

In summation, all of the women in this study expressed that the status of Tibetan
women in exile is respected. They attributed this status to enjoying the same educational
opportunities as men. Further, the participants acknowledged that in exile parents do not
differentiate between the genders to attend schools. This is partly due to the universal
education promoted under the leadership of His Holiness the Dalai Lama. Participants,
however, acknowledged the cultural stereotypes, sometimes impeding their career
aspirations. The status of women is different in Tibet under the Chinese occupation. In
Tibet, educational opportunities are mostly reserved for males. Parents favored boys over
girls to attend schools. Girls are expected to do household chores while boys work
outside to support their respective families. The educational opportunities became worst
under the Chinese “One Child Policy” where parents have to choose to send one child to
school if they have more than one. This punitive government policy often punishes
Tibetan girls
as a result.
7
w
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Gender Equity in the Tibetan Society
There is a widespread view that women enjoy a respected position in the Tibetan
society when compared with other Asian countries. Tibetologists based this belief on the
egalitarian concept of Tibetan Buddhism where there is no discrimination based on sex.
This claim is further supported by numerous articles written by Tibetan women in exile.
Takla (1994) in her article, Cracking the Glass Ceiling mentioned how Tibetan women
occupy an important role in the Tibetan government in exile. Further she added that
women's presence is felt in decision making positions, in the Tibetan parliament and
even cabinet positions. Takla also pointed out that women “should learn to expect” when
chosen for positions in the exile government (p.24).
Participants claimed that Tibetan women take active roles in the household as
well as in the local politics in exiled communities. They do not see why a capable woman
would not be elected for a position of power in any Tibetan associations. This claim of
gender equity is reflected in the following excerpts:
Family decisions are made by both the husband and wife. If the wife is capable of
running business or the household, the husband supports it.
(Undergraduate student)
In the Tibetan Association of Western Massachusetts, everybody is given equal
chance to become board member or president. People will choose woman or man
who is capable of the position.
(Undergraduate student)
If you go back to India, most Tibetan fathers, they accomplished a lot. It is mostly
Tibetan women, they serve the entire household like running a business and
anything like that. And also I think now everything have changed so much people
realized how important it is to have daughter ... like, how much it is better to
have a daughter than a son because son is difficult to change while daughter is
easier and convenient.
(Undergraduate student)
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I think treatment of women depends on a woman's educational level. Women are
expected to do more housework or even all the housework if she has no
education. If woman is well-educated, the husband is so hard to be totally
dominant person in a family.
(Undergraduate student)
One interviewee expressed how she is proud to be a Tibetan woman. Further she
went on to explain how she is the role model for her brother.
My experience as a Tibetan woman has been a good one. My parents never
looked down on me, except once when my mother told me how my grandmother
always wanted a grandson. This is the only discrimination I can think of. My
brother looks up to me, which they do not admit, but I think they do. I love being
a Tibetan woman that makes me feel like my mother. I would love to be
represented like my mother or any other Tibetan mother.
(Undergraduate student)

Although most of the respondents in this study accepted that there are equal
educational opportunities available to both the genders, there was an acknowledgement
that there are visible differences being a woman in the Tibetan society. This sometimes
means a woman will sacrifice her educational goals due to her obligation as a mother or
as the only female member of the family. Further, there is an expectation that girls will
settle down and marry when they reach a certain age, while this standard is different for
boys.

Women certainly enjoy the same educational opportunities as Tibetan men.
However. Tibetan women are more committed to their family obligations that
compel them to sacrifice their personal aspirations especially educational pursuits.
For example, there are very few women who pursue higher education after
marriage.
(Graduate student)
I think there is gender discrimination mainly when you have your own family.
Men can work and study, while women are expected to raise their family. If it is
vice-versa, the society tends to wonder why the man in the family is raising the
children.
(Undergraduate student)
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There are some parents in my village who would not send their daughters to
school. They think that women should marry, have a husband and then have
children.
(Undergraduate student)
Compare to some other societies, Tibetan women do enjoy good status. There are
few cases that I heard about Tibetan men dominating or controlling Tibetan
women but most of the time Tibetan women have the same freedoms. I see many
of the Tibetan women getting same education as men and working in the same
careers as men.
(Undergraduate student)
Tibetan society expects the girls to settle down at certain age compare to men.
(Undergraduate student)
Even if women are qualified, once they have their own family, women usually put
more emphasis on their family rather than going for further studies.
(Undergraduate student)

One participant acknowledged the need to revamp the political male hegemonic
structure existing in the Tibetan government in exile. She feels it is a legitimate question
to ask why there are fewer women in politics than men.
I think if you look at some of the ... I guess some of our institutions in exile, how
many ministers in exile are women. Look at the percentage, ratio of men versus
women in terms of high positions they vote in the government. Obviously men
weigh way more than women. There are some issues like that I think we have to
deal with. I think all in all, if you are in a group of Tibetans, it is not like people
would say women have to sit on the floor, men can sit... I don’t know how exile
government works, in terms of who they select for higher position, but I think it is
a legitimate question why there are more men than women.
(Undergraduate student)

Few participants acknowledged the inherent gender discrimination in the Tibetan
society as perceived social norms. Thus interviewees agreed that it is the obligation of the
Tibetan women to break these social norms. These women see this culture of the
domination of women by men changing in the Tibetan society as it has in many other
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countries in the world. They are optimistic about the positive changes in their
community. These feelings were reflected in the following quotes:

I think in terms of opportunity, it is all around; social, academic, etc. These
opportunities are available irrespective of gender. The way we take these
opportunities we take it in gender roles. No one say opportunity is for men and
not for women, we separate it for gender. We instead of taking the opportunity for
our self, we place importance on how other people perceive. Generally Tibetan
people think of how other people think and we place our decision on that. We
always are conformity with social norms. We as second generation Tibetans, we
have to break the social norms. We have the responsibility and must initiate some
kind of changes. This is possible although from the older generation, we might
have strong views.
(Graduate student)
In the entire world, how men always dominated women and now it is changed.
So, maybe that will happen to the Tibetan society. Tibetan women will change. It
is already changing.
(Undergraduate student)
I think basically we are same but some influence from old beliefs that women are
inferior than men. It is kind of made up belief. Government serve equal, but it is
still the weakness from women’s side. If you say, I can’t achieve because I am a
woman then you lose the opportunity. When there is an opportunity, woman
should participate as man.
(Undergraduate student)

The status of Tibetan women has further changed since the Tibetan immigration
to the United States after the US Congress passed the 1990 Immigration Act. One
participant observed the change in the power dynamic between husband and wife, and
reflected that women enjoyed more power than men in this country. The dilemma of such
a sudden shift in spousal relationship is expressed as:
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When I compare the life of Tibetans in the US to India. I find that our Tibetan
culture is being influenced and shaped by the dominant society of America. I find
that the relationship between husband and wife is no longer the same. The man no
longer expects the woman to take complete responsibility of the domestic work. I
observed that in many Tibetan homes in the United States, men and women are
doing an equal share of domestic work. Perhaps women feel that both husbands
and wives work hard outside the home so they need equal time to take rest. In
some homes, there is a shift in power dynamics that I see in husband and wife
relationships. I observed that women enjoy greater power than men. Sometimes I
wonder how this makes Tibetan men in the US feel about their spousal
relationships. Most men take for granted that it is the responsibility of the wife to
look after her husband and children. Tibetan women in India still hold the belief
that the man is the head of the family and they still take pleasure in looking after
their husband and children and draw a great sense of satisfaction and fulfillment.
(Graduate student)

Although gender equity is an issue in the exiled communities and efforts have
been toward this goal, the main objective has always been ‘Tang-bsten” or political
independence of Tibet (Tsomo, 1994). For example, the Tibetan Women’s Association
publicizes the torture endured by the Tibetan women in Tibet; however, the group’s main
mission is for Tibet to gain full independence from Chinese rule. This group is the
biggest Tibetan women’s association in exile.
In summation, it is important to point out that although there is gender equity in
terms of educational opportunities, the Tibetan government in-exile’s first priority always
has been the complete independence of Tibet from the People’s Republic of China. This
issue of independence is thus seen as more important than gender equity or the women's
movement in exile. It is important to note that Tibetan women have always enjoyed a
relatively high status compared to many other countries in the Asian continent. There are
numerous literatures supporting this claim. In addition, the universal education promoted
under the leadership of His Holiness the Dalai Lama seems to provide equal educational
opportunity to Tibetan men and women. This remark, however, does not undermine the
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fact that Tibetan women do face discrimination and challenges which their male
counterparts do not have.

Chapter Summary
This chapter presented the results of the study from the data collected of 12
Tibetan women students studying in various Pioneer Valley higher educational
institutions. The Pawing technique was applied to code from the data. Analysis of the
data was presented in thematic style with five main themes emerging out of the data
collected - Meaning of Higher Education, Educational Motivation, Communal
Responsibility, Career Aspirations and Gender Differences in Tibetan Society.
From the interviews, it is clear that Tibetan students demonstrated very unique
challenges and experiences. Although higher education was seen as an essential means to
upward economic and social mobility, communal responsibility is also an important value
instilled in these women as stateless person. All of the participants who were born in
exile or grew up in the exiled Tibetan communities firmly believed that educational
opportunities are available to each and every Tibetan irrespective of their gender. It was
recognized, however, that there is an inherent discrimination experienced women in the
Tibetan society. Most importantly, the interviewees claimed that Tibetan women enjoyed
a respected status compared to other Asian communities. The status of women, however,
is quite different in Tibet under the Chinese occupation. As stated earlier in the chapter,
Tibetan women suffer the double discrimination of being a Tibetan minority and a
woman. Participants from Tibet ex- essed the lack of educational opportunities for girls,
thereby affecting gender equity in the society.
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The career aspirations of the participants reflected the need of such professional
people in the Tibetan society. The study elucidated that these women felt the need to
serve and work for the cause of the Tibetan people. In order to achieve their career
aspirations, the importance of a close knitted community in the Pioneer Valley, consisting
of families, friends, and social organizations as support system, is cherished while at
school. It is vital to emphasize that for many participants in the study, this is not the first
time away from their families. Consequently, the participants have arrived in this country
with a wide range of life experiences, after attending a variety of institutions and
practicing the languages of Tibetan, Hindi, English, Nepalese, and Chinese within these
school systems.

Somehow much of the Tibetan population learns to adapt and thrive

within new cultures while preserving important cultural traditions with the hope of
reclaiming their country someday in the future.
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CHAPTER 5
SUMMARY, FINDINGS, AND RECOMMENDATIONS
This final chapter serves three main purposes. First, the summary of the study is
presented. Second, the implications of the study are discussed. Third, suggestions for
future studies to be conducted on Tibetan women in higher education are recommended.

Summary
This study examined the experiences of twelve newly immigrated and refugee
Tibetan women in the higher educational institutions in the Pioneer Valley area of
Massachusetts. Although there is a high volume of scholarship in the area of women in
higher education in general and minority women in particular, there is a dearth of
information available on Tibetan women. Thus, this study contributes to an important
body of knowledge, augmenting the volume of scholarship on minority women
experiences in higher education. The significant contribution of this study is the unique
experiences of the Tibetan population in higher educational institutions.
The study is guided by the following five questions:
1. What does it mean for Tibetan women to pursue higher education in the
United States?
2.

What motivates the Tibetan women to study?

3.

What professional careers do these Tibetan women aspire to in the United
States?

4.

To what extent are these women intending to serve Tibetan communities? If
so, how? If not, why not?
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5.

How did the concept of a Tibetan egalitarian society help these women to
pursue higher education in the United States?

Chapter one presents the historical overview of the Tibetan immigration to the
United States. It further provides the research questions that guided the study. The
purpose and significance of the study are elucidated in the chapter. Limitations of the
study and the definitions of the terms are clarified as well.
Chapter two provides the literature review on four main interrelated areas: a)
Women of Tibet, b) Women in Higher Education, c) The Concept of the ’’Model
Minority’* and d) Career Development. The body of literature was reviewed to
demonstrate proper understanding of this research study.
Chapter three includes the methods used to examine the unique learning
experiences of 12 Tibetan women in Higher Education. The case study approach was
implemented with a research design focusing on qualitative techniques. To analyze the
data collected for the study, the pawing technique or ocular scan method was used to
identify the major themes and their sub themes.
Chapter four documents the results of the study from the data collected. The
analysis of the data is presented in thematic style with five main themes and sub-themes
emerging out of the data collected from twelve Tibetan women studying in various higher
educational institutions in the Western Massachusetts area.
Chapter five is the final chapter. This chapter presents the findings, summary of
the study, implications, and recommendations for future research of a similar nature.
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Findings
The findings of this study are as follows:
1.

For Tibetan women, Higher Education was viewed as a means for economic
mobility and gaining respect in the community. Most importantly, education was
seen as a tool to further the cause of Tibet to the outside world. It is apparent from
the study that these Tibetan women experienced the daunting task of learning a
new culture and language, yet at the same time tried to preserve and maintain
their native culture intact in diaspora. The prospect of returning to a free Tibet is
very much in the minds of these young women. Thus, the investment in education
is very important to the younger generation of Tibetans. These women felt
fortunate to have the opportunity to pursue higher education in the United States.
They have every intention to succeed academically.

2.

For anyone from a diasporic population such as the Tibetans, to pursue higher
education, a support system is vital. This support network could be in the form of
family, community, friends, or in some cases their professors who act as their
mentors. This is especially true with the international students who are far away
from their families, thus support of any nature is vital to succeed academically.
Support came in the form of financial support, childcare, housing, or regular
phone calls to make sure everything is going well at school. Almost all of the
Tibetan students were working either as work study/non-work study or full time
to support them while in school. This poses challenges in juggling work and
study. It is particularly problematic for the older students who have children to
support and care for.
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3.

The careers of Tibetan women in higher education are traditionally gendered. The
most popular career choices are in nursing or educational counseling. This finding
contradicts the popular claim that students originally from the Asian continent
enroll in science, business, and mathematics majors due to their language
proficiency problems. Wong (1995) calls this career decision making “risk
aversive strategy” (p.232). It is therefore safe to claim that the myth of the "Model
Minority” does not apply to the Tibetan population, or at least the sample
population studied in terms of their subject choices. These research informants
refute the claim of Asian Americans or Asian ancestry students as whiz kids
simply because they were enrolled in either science or mathematics. This,
however, does not imply that Tibetan students are not academically successful.

4.

Participants chose careers perceived to be either serving the needs of the Tibetan
community or preserving their cultural identity. Furthermore, participants’
personal experiences, such as immigration to this country, have influenced their
career choices. From this study, it is clear that the career choices of the students
who came here on scholarships funded by the Tibetan government in-exile
especially reflect the needs of the Tibetan refugee communities in India and
Nepal. These choices are due to the students’ obligations to return and serve their
communities upon graduation. This obligation is clearly stipulated in the contract
of the scholarship. The participants who have immigrated permanently are more
creative in their career choices. They have more freedom to exercise their career
options. Therefore, a significant relationship has been found between the choice
of career and the student's corresponding status in the US for the participants in
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this study.
5.

Nearly all the women in the study are the first generation of their families to go to
college. A significant number of the participant's parents did not even attend any
schools. Thus, these parents are not literate even in their native Tibetan language.
This experience, however, did not impede either the interviewee's desire to
continue higher education or their career aspirations. Many of the respondents
instead drew tremendous motivation and inspiration out of the hard work endured
by their parents to educate them. Participants appreciated the opportunity and
support that the families provided while in the school.

6.

In this study, the sample population expressed a great need to serve the Tibetan
community and the urgency to continuously fight for the independence of Tibet. It
is evident from the study that the participants adhered to their traditional Tibetan
culture and values. Furthermore, the cause of Tibet is particularly very close to
their heart and thus the career options generally reflected the needs of the Tibetan
community. Participants ranked either serving the Tibetan community or working
toward Tibetan independence as an important priority. It is equally important to
assert that almost all of the participants belong to either a student group or a
Tibetan association in the Pioneer Valley area that promotes self-determination
and full independence for Tibet. Many of the participants expressed that it is their
moral obligation to work toward educating people about Tibet. This feeling of
nationalism may have been due to the political status of Tibetans being stateless
citizens. The respondents, however, refute the claim that their parents influenced
their career aspirations. Instead, many of the students say that the feeling of

97

Tibetan nationalism and the need to serve the community has inspired their career
paths. Takla (1994) in the article Cracking the Glass Ceiling stated that in Tibetan
society “most women who work for the government do so out of a sense of duty
and responsibility towards their country” (p.25). She further went on to mention
that money was not the motive for these women to attain government jobs.
7.

Participants in this study believed that the women enjoy relatively high status in
the traditional and exiled Tibetan society. The participants’ opinion about the
respected status is primarily based on the equal educational opportunities
available for both the genders in the exiled community where universal education
is promoted under the leadership of His Holiness the Dalai Lama. He has resided
in Dharamsala, India, since the Chinese invasion of Tibet in 1959. The respected
status of women, however, may not be currently true in Tibet, as reflected by
participants born in Tibet under the Chinese occupation. From the interviews, it
was clear that the status of Tibetan women in colonial Tibet is very different from
the status of women in exile. In Tibet now, women lack basic rights in terms of
education, health, practice of religion, and movement. There have been research
studies done to indicate that women in Tibet became the silent spectators of
cultural genocide earned out by the Chinese regime. Under this scenario, the
experiences of Tibetan women from exiled communities and from Tibet would
not be the same. Consequently, their perspectives on gender equity and
educational access are quite different. Participants reflected their experiences in
this study as well.
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The findings of the study support the following conclusions:
1.

For the Tibetan population in general and Tibetan women in particular, the
chance to pursue higher education in the United States opens up immense
opportunities - professional and financial. Participants of the study held the
notion of America as a land of opportunity. These comments offered by the
interviewees, support some researchers’ claims that immigrants in the United
States viewed the educational system as an opportunity for a good job and
successful life (Caplan, Choy, & Whitmore, 1991; Delgado-Gaitan & Trueba,
1991; Gibson, 1991). Furthermore, the supports provided by their families,
friends, and professors helped to overcome the obstacles initially faced by the
study participants. It is therefore vital to have a good support system to
succeed academically, especially for the immigrant and refugee population.
This supports the previous research on minorities in academia (e.g.
Chamberlain, 1988). In addition, this study further validates the previous
research on giving voices to minority women in higher education whose
experiences often are rendered invisible (Bannerji et al., 1991).

2.

Regardless of the educational level of their parents, participants drew
tremendous motivation first and foremost from being a displaced population.
Methfessel (1995) stated that “the political goal of an independent homeland
had kept motivation and morale high in virtually every single individual
making up the Tibetan diaspora community” (p. 19). Besides the political
agenda, these women got much inspiration from their families’ sacrifices for
their education. A few women have left their young children in the care of
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their spouses and families in India. This supports the conclusion that Tibetan
women are driven to succeed academically by their displaced status, their
family's value of education, and the goal of self-sufficiency. Further as
suggested in the literature review, these women recognize the unique
educational opportunities they were presented with and the security higher
education provides from low placement jobs (Pema, 1997; Majupuria, 1990).

3.

Career development choices of Tibetans have changed tremendously since the
US Congress passed the 1990 Immigration Act. Since many refugee Tibetans
immigrated to the U.S., Tibetan women have been exposed to various career
choices never experienced before in exile in India and Nepal. However, it is
apparent that participants have chosen traditionally female oriented
professions. This conclusion supports previous research on the lack of role
models in non traditional careers for girls (Higham and Navarre, 1984).
Furthermore, the strong feeling of nationalism and serving the Tibetan
community is still very much prevalent among the students. The careers of
this displaced group are primarily determined by their perceived need to serve
the Tibetan community in some capacity. The international students’ career
choices reflected the professions needed in the exiled communities back in
India or Nepal. Therefore the students’ career choices do not necessarily
reflect their career interests (Leong & Serafica, 1995). In addition, these
Tibetan women’s career choices further supports the literature that was
previously presented on the definition of career development by Niles and
Harris-Bowlsbey (2005). They stated that “career development involves the
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person's creation of a career pattern, decision making style, integration of life
roles, values expression, and life-role self concepts”(p. 12)

4.

Participants echoed the common challenges and moral obligations felt by the
Tibetans due to their political status as stateless people. Phuntsog (1998)
pointed out that ‘Tibetan children face both the challenges of adapting in an
alien country and of reclaiming their lost nation” (p.26). This situation, by no
means unique to these women, clearly illustrates the complexities faced by
Tibetan students studying in colleges and universities in the United States.
Conforming to the mainstream culture while preserving one's own cultural
tradition is a constant struggle to maintain a balance between the two worlds
(Hecht et al. 1989; Hooks, 1993). Thus, the challenges of Tibetan students
must not be undermined by the label of “model minority” that fails to
recognize the diversity of experiences within the Asian American group as
suggested in previous studies (Grace, 1997, Hsia, 1988 & Lee, 1996). There is
no data at this present moment indicating the educational success of Tibetans
in the US. This indicates that the Asian American success story is not
representative of all students of Asian ancestry (Doerner, 1985).

5. The data from this study appears to support the chapter II research on the
relatively high status of women in the Tibetan society (Alam, 2000 & Donnet,
1994). As emphasized earlier in the literature review, Tibetologists such as
Klein (1985) suggested that a Buddhist philosophy appears to contribute to
this egalitarianism. However, the concept of gender egalitarianism does not
necessarily contribute to the Tibetan women's equal access of education for
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women in colonial Tibet (e.g. Tsomo, 1994). As previously mentioned, the
status of women in occupied Tibet is quite different under the Chinese
patriarchal system. Under the leadership of His Holiness the Dalai Lama,
universal education was promoted in exile. In addition, the importance of
education was realized as a tool to further the cause of Tibet on the world
political stage. However, these claims do not negate the challenges faced by
women in the community. Thus a conclusion can be drawn that although
Tibetan women have equal access to education, in terms of gender equity
much work is still needed. The status of Tibetan women was best described
when Tsomo (1994), the head of the Women’s Desk of the Department of
Information and International Relations, wrote:

Women’s struggle in Tibet and even in exile are not a women's liberation
struggle but mainly part of the Tibetan nationalist movement. Thus
women, through their education and professions hope to be able to serve
the Tibetan cause in a more vital way (p.7).

Implications of the study
Within the last decade of Tibetan immigration to the United States, the number of
Tibetan students enrolling in U.S. higher educational institutions has been on the rise.
Studies such as this will help us understand the problems and challenges the Tibetans
face that are unlike those of many other immigrant and refugee populations. What
separates Tibetans from other immigrants in this country is that Tibetans are considered
stateless. They do not bear citizenship of any countries in the w'orld. For many of the
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students, this is their second or even third emigration experience. This study, therefore, is
an important chapter of Tibetan education in the United States.
It is imperative for educational institutions, policy makers, educators and
counselors alike to understand the Tibetan students’ challenges of having experienced
multiply uprooted lives. Due to the disputed stage of their country, many of the Tibetans
feel the urgency to work for the cause of Tibetan freedom. Tibet is one of the few
countries that were colonized in the twentieth century and the land is still under dispute
with one of the great super-powers of the world, China. More importantly, many youth
feel that some day, they may return to a free Tibet. Therefore, as expressed by the study
participants, Tibetan youth feel the need to choose careers and vocations that directly or
indirectly impact the Tibetan population at large. Studies such as Phuntsog (1998)
suggested that Tibetan children face the dilemma of settling in a new country and at the
same time, working to reclaim Tibetan independence.
After the Chinese invasion of 1959, many Tibetans escaped to the border
countries of Nepal, India, and Bhutan. This phenomenon of trekking through the
dangerous mountains to a free land is still prevalent today. Every year, many youth either
with or without their parents, risk their lives to escape the Chinese oppressive regime in
Tibet to get a better education and life. Methfessel (1995) cited in his article,
Socioeconomic Adaptation of Tibetan Refugees that Tibetans "do not show the typically
negative aspects of certain other diasporic groups living in a state of perpetual apathy,
which has been termed the "refugee syndrome” (pi9). This statement may not, however,
be true of the Tibetans who recently escaped from Tibet and then immigrated to the US.
It is, therefore, of utmost importance to know the timing and context of the refugee status
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of the Tibetan students coming from the exiled communities in India and Nepal. Their
experiences would be very different from those students who directly emigrated from
Tibet. The assumption that all Tibetans have similar refugee experiences would hinder
their learning process. When the students are better understood in terms of their historical
backgrounds, the needs can be better met as well. Furthermore, refugee students will have
particular needs that are not shared by other immigrant groups. From this study, it was
apparent that participants have different refugee experiences based on the country from
which they originally emigrated.
This study has noted that there is a paucity of research available on Tibetans in
the US. This scarcity of literature may be due to the lumping of Tibetans with other Asian
groups. It is essential to recognize that there are vast differences that exist between and
within Asian groups. For example, Chinese and Japanese immigration to this country date
back to the 1800s. Therefore, new immigrant and refugee populations such as Tibetans
must not be grouped with Asian groups such as Chinese and Japanese who have been in
this country for at least two centuries. Thus, it is essential to acknowledge the differences
among and within Asian American groups. The homogenous grouping of refugee
students “are sometimes entrapped by the image of model minority, with its generalized
ascription of success and wealth” (Um, p.274). The stereotyping of this diverse
population leads to a lack of support for the students who need the most help.
It is equally important for educators and counselors alike not to assume that
Tibetan students will join high level math or science classes like some of their other
Asian counterparts. As previously mentioned in the literature review. Pang (1995) argued
that, “Asian American students cannot have equal educational opportunity when their
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educational experience is shaped by inaccurate information and naive beliefs’* (p. 177).
This study elucidates well that Tibetan students choose careers and vocations that they
feel will impact the lives of Tibetans at large. Furthermore, the sample population
expressed the need to preserve their culture and language outside of Tibet. In many areas
of Tibet under the Chinese occupation, the Tibetan language and culture are near
extinction. Therefore the myth of the "Model Minority” may not necessarily be
applicable to Tibetan immigrant and refugee students in terms of their choice of subjects
or careers. Most of these students are the first generation in their families attending US
higher educational institutions. It is crucial that educators and counselors base academic
expectations on individual ability and needs rather than stereotypical beliefs.
In Chhodak (1981) dissertation, Education of Tibetan Refugees: Characteristics
and Conditions of Learning Environments in Selected Tibetan Schools in India, he stated
that the Tibetan schools in India have a poor science and mathematics curriculum. He
proposed improvement in curriculum of these two subjects. Chhodak further mentioned
that this weakness has resulted in very few Tibetan students continuing with science and
mathematics in colleges and universities. In his study, he attributed the trend with the
refugee situations in general. He cited that there were studies done with African refugee
schools which found a correlation between poor performance in mathematics and science
associated with their status as refugees. As a former student of two different Tibetan
schools, I can point it is vital to point out that there are limited employment opportunities
in fields related to science and mathematics, besides the teaching profession in the exile
Tibetan communities. Tibetans have also traditionally rarely sought jobs in the Indian
(Thinley, 1999) or Nepalese markets. Furthermore, Indian government jobs are not
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available to non-Indians. Thus, it would be an opportunity for the school counselors and
teachers to encourage Tibetan youths to explore jobs that require expertise in science and
mathematics.
There is a prevailing claim that Tibetan women enjoy a high status in their
society. They are active members of the communities in exile advocating grass roots
activism against the tortures inflicted on Tibetans in general and Tibetan women in
particular by the Chinese in Tibet. Although studies (Takla, 1994; Tsomo, 1994) have
indicated that exiled Tibetan women are empowered with equal educational and job
opportunities as men, their career aspirations are gender traditional. Support from
teachers, counselors and administrators are very important in fostering interest for nontraditional careers and providing information on different occupations. In addition, it is
important to direct ways to critically “examine how gender role socialization impacts on
their career goals” (Weiler, 2000, p.2). Unlike the Tibetan youth in the exile communities
in India and Nepal, the younger generation of Tibetan immigrants to the US will have a
great opportunity to explore careers and occupations in the US job market.
Many exiled Tibetans believe that Tibet lost its independence to China in 1959
due to its ignorance of the outside world. Prior to the invasion, Tibet was not easily
accessible. It is surrounded by the world’s highest mountains. When the Chinese armies
attacked Tibet, there was no help from the international community because of Tibet's
isolation from the rest of the world. Tibetans in exile therefore feel the need to educate
the world community about Tibet as a country and the sufferings endured by the citizens.
Education was seen as a very important means to impart the message. In addition,
education has been a top priority for His Holiness the Dalai Lama since coming into
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exile. This is evident from the number of refugee Tibetan schools opened. There are a
total of 85 schools in India with Tibetan, Hindi, and English taught in the schools. Like
the Jewish diasporic experience where “knowledge was sometimes the only thing one
could bring to the new country” (Goldstein-Kyaga, 1993, pi4), Tibetans are being
educated in a similar fashion. For Tibetans, education is very important not only for
social and economic mobility, but to transmit their near extinct culture, religion, and
language to the younger generations. Furthermore, the women in this study articulated
their desires to use their higher educational degrees to help their community in-exile in
some capacity. They also expressed the moral obligation of the older Tibetans to teach
the coming generations of youths to know about their country’s history.
In summation, the Tibetan population has unique needs and concerns that are not
shared by other immigrant communities. Tibet exists in the hearts and minds of virtually
every Tibetan. In exile and in Tibet, there is the expectation that some day, Tibet will be
free. All Tibetans, therefore, have immense pressure to adapt to the host countries, while
retaining their culture and language intact in exile. With the help of educators,
counselors, and other stake holders, the younger generations will be able to stand proud
foremost as Tibetans and also as productive citizens of the world community.

Recommendations
From this study, I would suggest the following recommendations. I hope this
study will provoke more debates and consequently future studies ahead.
L

This study was small scale and therefore the findings cannot be generalized to
Tibetan women on a national scale. The twelve women I interviewed provided a
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mere snapshot of Tibetan women in higher educational institutions in US. The
sample population consists of students with different statuses and lengths of time
in the US that complicated the study as well. Therefore, future research is needed
on a longitudinal basis with a larger sample of Tibetan women in Higher
Education to strengthen the study findings. I hope that this study is just a
beginning to an important chapter in the education of Tibetans in general and
Tibetan women in particular.
2.

It is of utmost importance for the Tibetan students to explore different career
options. The majority of the women in the study still aspire for traditionally
female oriented careers. Proper educational counseling, workshops, and more
exposure to non-traditional careers would help Tibetan youths realize different
career aspirations. In addition, efforts need to be taken by the Tibetan community
in the US to encourage the students, especially women, to pursue a wider variety
of fields. Parents also must encourage the girls to pursue non-traditionally
gendered careers or seek women who pursued careers in science and math as role
models. The exploration of non-traditional careers is applicable also to Tibetan
women intending to return to exile communities in India and Nepal because of
the prevalent ‘’out-migration” trend of educated youths with no job opportunities.

3.

Further research is needed to document whether the Tibetan immigration to the
US changes, as well as to see if the educational character or aspirations of this
population change. The Tibetan immigration started little more than a decade ago
to the United States; with the change of generation, the youth may change their
educational and career aspirations as well. This w'ould be an interesting subject to
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probe.
4.

Studies need to be conducted concerning younger Tibetan women who have gone
through the educational system in the United States compared to career
aspirations of older Tibetan students who had their schooling in other countries,
such as India. This may reflect very important differences in their perspectives in
career development, women's rights and career options.

5.

A longitudinal study may be needed to examine the sample women to the degree
to which they have either accomplished their career aspirations or continued on
to attain higher educational degrees. This would be a helpful extension of this
study examining their experiences. Furthermore, there needs to be more research
on career development and diasporic groups in general.

Conclusion
From the findings of the study, it is evident that Tibetans have very unique
challenges unlike other refugee and immigrant students studying in higher educational
institutions. The majority of the participants in this study are the first generation in their
families going to college. As mentioned, many of the students’ parents are illiterate in
their own native Tibetan language as well. This, however, did not deter these young
women from aspiring to the careers of their choices. Most important, the career choices
were very much influenced by their Tibetan identity and their longing to directly or
indirectly impact the lives of Tibetans at large. Furthermore, they expressed the urgency
to work for the cause of Tibetan statehood.
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To the Tibetan students, higher education is not only for social and economic
mobility, but also for the survival of Tibetan identity. These women used their education
as an important avenue to promote the cause of Tibetan independence and bring
awareness to the outside world. Being a Tibetan brings many challenges and complexities
unlike those experienced by other ethnic groups. Tibetans feel the need to adjust to the
host country while retaining their own culture and language. Furthermore these women
recognized their responsibility to keep Tibetan culture thriving for the younger
generations.
This dissertation is merely a beginning to an important educational chapter of
Tibetan students in the US. There is a scarcity of research and books written documenting
ordinary Tibetan women's accomplishments and experiences. Much of the available
books on Tibetan women are the works and lives of someone either from an aristocratic
or religious background. Thus, this study was written with sincere hope that it will lead to
more work concerning ordinary Tibetan women.
The researcher would like to extend gratitude to all the participants who took time
to answer questions for this important study. Your time and support have been invaluable
to this research.
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LETTER OF INTRODUCTION
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Dear Participants:
My name is Yeshi Chodon and I am a doctoral student at the University of
Massachusetts, Amherst. I came to the United States after receiving a Fulbrisht
Scholarship sponsored by the US State Department from the exiled Tibetan government
in India. I finished my Masters of Education from the School of Education at the
University of Massachusetts, and am presently pursuing the completion of my doctoral
dissertation.
For the last few years, I have helped numerous Tibetan students in many different
capacities. I have taught Tibetan language, acted as a translator, facilitated the transition
to US schools, co-founded organizations on campus, and also have made numerous
presentations about Tibet at the local Universities. During these years, I have realized
how little people knew about Tibet and the experiences of the Tibetan students attending
these US educational institutions. I hope that this study is a beginning of an important
chapter concerning the Tibetan educational experience in the United States of America.
I planned to write my dissertation on the experiences of Tibetan women in the US
higher educational system. This topic was very important to me for many different
reasons. Tibetans are newly arrived immigrants and thus, there is very little research done
on the education of Tibetans in general and women in particular. As an educator, I think
it is imperative for the institutions and faculties to understand the unique needs of this
population in order to help these students. Due to the monolithic perception fostered by
the model minority myth, mainstream society sometimes fails to identify the diversity
within Asian groups. I hope with this proposed study, the Tibetan women will reflect
upon the unique needs of this displaced population. Furthermore as a Tibetan woman, I
have a vested interest in letting educational institutions, to learn of the unique experiences
of Tibetan Diaspora.
I hope this gives you a brief idea of what I plan to do with this study. Through this
interview, my goal is to listen to what you have to say about your experiences of being a
Tibetan woman in the higher educational system. In addition, I want to hear what keeps
you motivated and inspired to achieve your career goals. If you want to discuss any
aspects of this research, please contact me. I look forward to our meeting.
Sincerely

Yeshi Chodon
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APPENDIX B
INFORMED CONSENT

113

Thank you for your willingness to speak with me today. As you know, I am conducting
this research as part of my doctoral program in school of education at University of
Massachusetts, Amherst. The case study I am conducting seeks to explore the
experiences of Tibetan women in the higher educational institutions. Therefore your
thoughts are very important to me.

Before we start the interview, I want to assure you that as a participant in this research
project, you have several very definite rights:

1. Your participation in this interview is entirely voluntary.
2.
3.
4.

5.
6.

You are free to refuse to answer any questions at any time.
You are free to withdraw from the interview at any time.
The interview will be audio taped, and your signature on this form represents your
permission to tape. However, you are free to request that taping be stopped at any
time.
This interview will be kept strictly confidential. Due to the small number of
participants, there is chance that you may be identified as a participant of this study.
Excerpts of this interview may be made part of the final research report, but your
name will not be included in this report. I would appreciate it if you would look over
this form and sign it thereby indicating that you understood the contents.

Researcher’s Signature

Participant’s Signature

Date

Date
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APPENDIX C
SAMPLE PROTOCOL QUESTIONS
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1. How old are you?
a) 18-25

b)26-35

c)36-45

d) 46-55

2. How long have you been studying in the United States?
3. When did you arrive here?
4. Where did you finish your high school?
5. Which high school did you attend?
6. What is your educational degree prior to coming to the United States?
7.

What are you presently working on?
a) Doctoral

b) Masters

c) Bachelor's

d) Associate Degree

8.

Who sponsored your higher education in the US?

9.

What is your student status in the US?
a) International b) Domestic

10. What professional career do you aspire? Why?
11. Do you intend to serve the Tibetan community in exile? In what capacity?
11. What does higher education mean to you?
12. Do you think Tibetan women enjoy the same educational opportunities as Tibetan
men? Why?
13. What is your father's educational level?
14. What is your mother's educational level?
15. What organizations do you belong to? Why?

16. Do you work? How did you juggle between education, work, and of course, your
social life?
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17. How did you motivate yourself to study?
18. Describe your educational experiences as a student.
19. What kinds of psychological and sociological factor did you make use to persist in
school?

Thank you for your time.
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APPENDIX D
COMPREHENSIVE IMMIGRATION ACT OF 1990

SEC. 134. TRANSITION FOR DISPLACED TIBETANS.

-Notwithstanding the numerical limitations in
sections -01 and 202 of the Immigration and Nationality Act there
shall be made available to qualified displaced Tibetans described in
subsection (b) 1,000 immigrant visas in the 3-fiscal-year period begin¬
ning with fiscal year 1991.
6
(b) Qualified Displaced Tibetan DESCRiBED.-An alien described
in this subsection is an alien who—

(1) is a native of Tibet, and
(2) since before date of the enactment of this Act, has been
continuously residing in India or Nepal.
F°r purposes of paragraph (1), an alien shall be considered to be a
native of Tibet if the alien was born in Tibet or is the son, daughter
grandson, or granddaughter of an individual born in Tibet.
(0 Distribution of Visa NuMBERS.-The Secretary of State shall
provide tor making immigrant visas provided under subsection (a)
available to displaced aliens described in subsection (b) (or described
in subsection (d) as the spouse or child of such an alien) in an
equi able manner, giving preference to those aliens who are not
irmly resettled in India or Nepal or who are most likely to be
resettled successfully in the United States.
(d) Derivative Status for Spouses and Children.-A spouse or
child (as defined in section 101(b)(1) (A), (B), (C), (D), or (E) of the
Immigration and Nationality Act) shall, if not otherwise entitled to
an immigrant status and the immediate issuance of a visa under
this section, be entitled to the same status, and the same order of
consideration, provided under this section, if accompanying, or following to join, his spouse or parent.
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8 USC 1153 note.
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